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Foreword

We are living in a globalised environment. Our ideas, our attitudes and 
our actions are, directly or indirectly, determined by – but also shape – 
the particular form of thinking, feeling and acting of the other women 
and men around the world.

Our Earth becomes ever smaller, with barriers lowered by technological 
development, particularly in relation to time and distance, making 
everything closer. 

But what does "being closer" mean? 

For me as an individual? Am I getting closer and closer to myself, to my 
roots, to what makes me unique? 

Are we growing closer to one another as human beings? Do we care 
more and better for one another? How do we use the enormous 
potential of globalisation in which we are living?

How do we understand ourselves as individuals immersed in 
biodiversity? Where do we stand on the question of identity and 
sovereignty at individual, national or regional levels?

Are we closer to the Earth? This Earth where we are not just guests, 
but are intrinsically one with all creation? The Earth, this Woman 
who always nourishes us and remains faithful. She rejoices now as 
women and men increasingly become aware of themselves and their 
capabilities, closer to one another and more intrinsically linked to her!

Ida Alvarinho Gonçalves



 

But this same Woman – the Earth – experiences the terrible pain of 
much indifference, arrogance, disrespect, robbery, violence, abuse 
and rape, individual and collective, to which she is subjected every 
day.

In this global scenario what do we do? Do we decide what kind 
of role we want to play, or do we passively wait for the role that 
someone else gives to us?

I, Woman – in umbilical union with the Earth that is faithful to all 
creation, who nurtures and cares, who leads and uses her own pain 
to educate, who is intransigent and docile at the same time, who 
shows ways and paths and takes positions – what role do I give 
myself? What role do I accept from others? What role do I give to 
other women? How do I use my specific abilities? How do I use 
the enormous power of individual women and women-community, 
to build without ceasing the environment where all creation will 
increasingly become a family?

These issues are challenges for us all, but particularly for those of 
you who will share and reflect on the essence of life in the various 
topics covered in these manuals. You, in particular, are called to 
respond with your generosity, your energy, your knowledge, your 
reason and your heart to these challenges. Know, however, that 
responding to a challenge is not to give a theoretical answer, nor 
to perform a single act of heroism. Responding to a challenge is a 
journey done with courage, persistence, humility and confidence, 
in the certainty of the fidelity and communion of the Spirit that 
surrounds us constantly with power and divine love, “who draws 
life out of death, good out of evil”, transforming all things.

Ida Alvarinho Gonçalves
Co-founder of the Grail in Moçambique
Professor of Mathematics, Eduardo Mondlane University, Maputo 
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Introduction
“Emthonjeni – Come to the Wellspring (Part 1)” is the first of three planned 
publications. The book contains the fruit of the work and creativity of the 
participants and staff members of the Women’s Leadership and Training 
Programme (WLTP) over the past 25 years. WLTP is a faith-based NGO initiated 
in 1985 by The Grail, a worldwide women’s movement established in 20 countries. 
WLTP’s raison d’etre is to build the self-confidence, knowledge, skills and moral 
integrity of girls and young women to equip them for positions of leadership and 
influence in society. The organisation has in the past worked with participants in 
six provinces of South Africa, but since 2004 has confined its work to three areas of 
KwaZulu-Natal (KZN). 

In 2005 five KZN Grail members, Julia Khanyile, Jane Ngobese, Marilyn Aitken, 
Thoko Makhanya and Sibongile Mtungwa, began to search for a new way to 
work with girls and young women. The presence of Swedish Grail member and 
theologian, Bibi Helgesson, greatly enriched their discussions. They developed the 
seven themes found in this manual and decided to launch and staff the Emthonjeni 
Programme for girls and young women in 2007 as a WLTP project. By that time, 
Bibi had returned to Sweden.  

While the first manual is being published and translated into isiZulu, Emthonjeni 
trainers, girls and young women who live in KwaMashu in Durban and in the rural 
areas of Hlokozi and the Southern Ukhahlamba Drakensberg, are creating an 
ongoing dynamic dialogue while they wrestle with the challenges of the day. That 
creative women’s space is generating the content for the second and third manuals. 
The girls and young women meet as 8-12 year-olds, teenagers, unemployed young 
women and influential young women, thinking beyond the constrictions of the 
rural areas, towns and cities they grew up in to understand themselves as part of 
the world and of Africa. The manual contains a number of South African materials 
and examples, but we hope that other African and world citizens will use the book, 
supplementing it with their own specific information where necessary.

Although it is women and girls who inspired and breathed life into the book, boys 
and young men have also contributed to the contents over the years. It is not 
difficult to adapt the material for use with males, especially those sections that are 
not sex and gender specific.

In August 2010, WLTP will hold a Conference to celebrate the achievements of 
the past 25 years. Those who have been associated with the programme will help 
to launch this publication, with its seven themes that form part of a whole. It is a 
collection of our experience and insights, and of the material we have used and 
developed over the years.   

We invite whoever reads and uses this manual to drink from our 
Wellspring.

The Grail
KZN, 26 July 2010
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Paulo Freire and Training for 
Transformation (TFT)
”Emthonjeni – Come to the Wellspring” is rooted in the work of 
Paulo Freire. Freire was a Brazilian educationist, inspired by the 
Transcendent to be a man of great compassion. He initiated the 
Movement for Basic Education in Brazil, based on his philosophy 
and conscientização (conscientisation – the process of becoming 
critically aware). Using and analyzing “Codes”, he worked with 
poor people who had very little formal education. They discovered 
the causes of their problems and worked out what they could do to 
solve them.

The principles underlying Paulo Freire’s philosophy 
and education praxis

Radical Transformation To achieve a just society it 
is necessary to transform every aspect of life, starting with 
the individual whose influence can spread to other levels 

 groups   wider political, economic and social 
structures   the Earth   and the Cosmos. People who 
relate to a greater power than themselves believe that they can be 
part of the movement towards a greater common good. 

No education is neutral Many education systems and 
socialisation processes desire to domesticate and tame their 
subjects and members to reproduce the present society. In the 
process of conscientisation participants discover the tools to analyse 
situations, and identify what is oppressing and preventing them 
from reaching their full potential. Once free of these shackles, they 
will be liberated to choose their own paths and responses.

Relevance   The learning is based on generative themes. A 
generative theme is a situation that is causing great concern to a 
particular group of people. It is a constant subject of conversation. 
They might be very angry about the situation (“hopping mad”), 
fearful or excited. The Facilitator helps the participants to capture 
and channel their emotional energy, empowering them to act and 
bring about radical change.

Problem posing   The problem is encapsulated in a short, easily 
recognisable form. The medium of presentation is called a Code. 
A Code may be a large picture, a short play, a game, an exercise, 
part of a film or DVD, an advertisement, a newspaper or magazine 
article, a riddle, poem or story; in short, any way in which a 
problem can be presented. 

 Dialogue   The principle of dialogue ensures respect for each 
person who is taking part in a learning situation. Everyone has 
life experience to build on. When individuals find that they have 
insights to offer the group, their self-esteem grows. In a good group 
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process, people who thought they knew very little are empowered 
to share, listen and grow.

Reflection on action   “An unreflected life is not worth living.” 
(Socrates) Individuals learn from their mistakes and build on 
their experiences of success. It is very important to take regular 
time out of busy lives to sit down and look back at actions, work 
and relationships. By reflecting, people will identify changes 
that are necessary. They will then plan new ways of relating and 
new actions based on greater insight. The cycle of action  
reflection   action   is called praxis. Praxis is essential 
for progress to occur.

Guidelines for Facilitators
The Facilitator has the crucial role of ensuring that the participants 
contribute to and gain from learning situations such as workshops, 
and that they enjoy learning together. 

Facilitators should please read and follow these guidelines very 
carefully.

Working with the themes

“Emthonjeni – Come to the Wellspring” covers 7 themes. Each 
theme contains three or four learning events that are set out in 
a logical order. Each learning event should take approximately 
90 minutes to complete. Please time each part and keep to that 
timing to ensure that all the material is covered. 

Each theme contains instructions for Facilitators in the narrow 
column marked with this icon:  F
The Facilitator prepares

Before you get to the workshop, spend some hours reading through 
the themes you will be using and preparing the materials you will 
need. 

How to use Process and Content to promote the 
best learning environment

Look for the Process and Content in the themes. Both are very 
important and are inter-related.

The use of different processes
Room setting   Before the participants come into the room, make 
sure that the working environment is good. Remove distractions 
like newsprint from previous groups or sessions. If there are 

Process is HOW you do the 
learning event. It includes the 
way the room is arranged, 
the amount of time spent on 
each part, the Codes and 
Questions, the way you use 
newsprint and felt pens, and 
the use of group process.

Content is WHAT you tell 
the participants. It is the 
information you give them. 
That information is included 
under each theme. You will 
find it in the body of the text.

Praxis
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inappropriate pictures on the walls, take them down carefully and put them 
somewhere safe until the end of the workshop.  Arrange the chairs in a neat 
circle or semi-circle according to what you are planning to do and make sure that 
everyone can see everyone else. 

Norms   Guide the participants to draw up a list of norms, relating to their 
behaviour – such as use of cellphones, participation, respect for people and 
property, noise, food, sleeping times, punctuality. Norms help to create a good 
atmosphere throughout the workshop.

Trust building   Do a trust building exercise early on in the workshop to enable 
the participants to be open to one another during later sessions.

The size of groups   Some sessions are done in plenary sessions (everyone 
together). In plenary sessions make sure that everyone speaks, by inviting the 
quiet ones to join in. Use buzz groups in a plenary session. In a buzz group 
two or three participants who are sitting next to each other share ideas for a few 
minutes.

Discussion groups   Divide participants into groups when they are going to 
work on a task for 20 to 30 minutes. Make sure that all the chairs in each circle 
are facing into the circle and that the chairs are close together. A good number 
for a discussion group is 7 people. 

Times alone   Many people do not have time on their own to reflect and get in 
touch with their deepest selves. Make sure that times for solitude are built into 
the workshop. 

Codes and the steps of Analysis
Once you get used to using Codes, you will start seeing “codes” in many 
situations. There are a number of examples of Codes in the manual, marked with 
this icon:   CODE

When you use a short play for a Code, prepare it very carefully with the 
participants who are going to act it. Ask them to practise it more than once 
and to correct mistakes. Help the actors to understand that the short play is an 
educational tool, not a drama. Don’t allow them to add anything because that 
can make the participants miss the point of the Code. Keep Codes short. 

It is important that the Code portrays a familiar experience, but the scene or 
situation should not be directly about any person in the group. The Code should 
allow some distance between the problem and the audience. When a play is 
used, ask the actors to choose other names.

Before the Code is done, make sure that all the participants are quiet and 
attentive. Tell them to watch and listen very well to the short play they are going 
to see. 
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The questions for Analysis after the Code will vary according to 
the type of Code you use, but always follow these steps in sequence:

STEP 1: What do you see happening here? What did you hear? 
Make sure that the participants talk only about the Code until 
everything has been described. Inexperienced facilitators move too 
quickly through Steps 1 and 2.

STEP 2: Why does this happen? 
If they talk about other things, bring them back to the Code. When 
they are discussing a generative theme, it is often difficult to keep the 
participants focused on the Code.
After this discussion, decode the actors (take off their code names 
or any other play material they used), because they are now going to 
discuss real life – their lived experiences.

STEP 3: Have you yourself ever experienced what you saw/
heard in this play, picture, story?
Sometimes it is good to have a short buzz group at this point with a 
plenary report from all buzz groups.

STEP 4: Why does this happen in your lives?
Dig deeply for all the causes, asking But Why? But Why? But Why? 
Sometimes related things will be discussed.

STEP 5: Present the content to help answer the But Whys?
You will find this content in the body of the text, sometimes with sub-
headings. 
Information is power, so present it in a way that will empower the 
participants with knowledge. Never just read the content from the book.

STEP 6: Use action plans or activities to address the problem.
Follow the suggestions in the manual. Activities are marked with this 
icon:  A

Some suggestions for presenting Content

• Use flash cards: Write key words or phrases on pieces of paper 
beforehand. The flash cards must be in the correct sequence and 
have pieces of sticky gum on the back for sticking to the wall easily. 
Build up your input on the wall as you present. 

• Get information from the participants by asking questions and 
using buzz groups.

• Make photocopies of the content and divide it among the 
participants for groups, twos or individuals to prepare and 
present. This method helps them to internalise the content.

• Watch the body language of the participants. If they show 
signs of getting tired, use energisers to build up their energy. If 
possible, create an energiser that reinforces the content. 

• Follow the suggestions in the manual.

In your planning make 
sure that you leave 
enough time for the 
activities, times for 
solitude, prayer times, 
meditations and rituals.
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LEADERSHIP AND LIFE SKILLS
“A woman’s place is in the world” 1

Theme

1. The Wheel of Fundamental Human Needs
By studying and applying the “Wheel of Fundamental Human 
Needs” to our own lives, we learn that attention to a particular 
Need will enhance happiness and well-being. On the other hand, 
neglect of a particular Need, or the use of “False Satisfiers” to meet 
a Need, will have a negative impact on the whole person.

There are too few women leaders. Our society is impoverished without the holistic, integrated 
approaches to situations that women bring. “Emthonjeni – Come to the Wellspring” aims to 
provide girls and young women with skills, information and a worldview that will equip and 
encourage them to fill this leadership vacuum.

Draw a large 
diagram of the Wheel. 

Each segment should be the 
same size. The circle in the 
middle shows the Person, the 
Being. The wide circle around 
the outside will represent the 
Need for a Higher Power, the 
Transcendent or Transcendence. 
You will use the Wheel when 
you do the input which follows 
the poem.

F
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Ask nine participants 
to read the poem. Each 
one will read one Wish. 

The first reader will read “I 
wish” at the beginning and the 
end.

F

Ask the 
participants to name 
the needs they can 

identify in the poem, but first 
read the poem again. Organise 
buzz groups (see page vii) for 
10 minutes. The groups name 
the needs and add any not 
mentioned. Write down what 
they say.

F

Fundamental Human Needs

Manfred Max-Neef, a Chilean educator, economist and 
environmentalist, worked with others over a period of years doing 
research with many people to identify their Fundamental Human 
Needs. Before this, psychologists had stated that there was a 
hierarchy of needs, that some needs were more important than 
others, for example that the need for food had to be met before 
the need for education. The Max-Neef team concluded from their 
research that all needs were part of a whole, and that all needs 
were equally important. If one need was not met, it would affect 
other needs.  

These are the Fundamental Needs that the Max-Neef team 
identified: 

 Identity – every person should know who she is and where 
she has come from.

 Protection – everyone needs safety and good health.

 Understanding – all people require knowledge about many 
things so that they can find their way in the world 

Fill in each Need in 
one of the spaces on 
the Wheel diagram as 

you give this input.

F

“I wish”

I wish …
I wish I lived in a world where 
I could go for a walk alone without fear of being attacked;
I wish I could sit with my grandparents 
And ask them about their lives;
I wish we lived in a house that didn’t leak,
And that we could go to bed one night a week with a full stomach;
I wish my mother had asked me to come and tell her why I was 
crying last night;
I wish I could join the youth movement, 
But they tell me that I must wait till I finish school;
I wish I lived in a house with a big library of books
That I could bury myself in every day;
I wish people wouldn’t ask me if I am sick 
When I find a quiet place to sit on my own and think;
I wish I knew how to relate to this voice deep inside me 
That tells me I am more than I know I am
That urges me to reach for the stars
And become one of them.
I wish …

CODE
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 Solitude – every person should have regular time alone, 
without cell phones, radios or TV, to  reflect on her life without 
outside interference and “noise”. In solitude a person can 
connect to her deepest and best part and to the creatures who 
share her world.

 Affection – everyone needs to feel loved and to have the 
chance to love others. Healthy relationships with parents, 
friends, other people and other creatures are very important.

 Creation – we are born to create – to put information together, 
to make new ideas, to  reflect on the world by writing, drawing 
or making music. We need to understand deeply that we are 
part of the unfolding creation that surrounds us.

 Subsistence – all human beings require the 4 elements – 
water, food (from soil), energy (from sun and fire) and clean 
air – to survive. We also need shelter and clothes. (Perhaps 
housing and clothing could fit under Protection. Let the 
participants debate that.)    

 Participation – all people want to belong to and play an 
active role in a family or an organisation. Democracy in its ideal 
form is about people actively participating to run a society that 
benefits all its inhabitants.

 Freedom – every person should be able to act with integrity, 
from her best self. If the individual’s other 8 needs are met to a 
large extent, it will be easier for her to be free.

Why is it that a person is able to survive for a long time 
without a particular Fundamental Human Need being fully 
met? 

Tata Nelson Mandela was jailed for 27 years. Most of the time, 
he was locked up alone in his cell. He had little freedom or 
participation. What helped him was the knowledge that there 
was a power greater than himself. He knew that the liberation of 
the oppressed people of South Africa, which he had committed his 
life to, was a just cause.  

Some people fast from food for short or longer periods. Muslims do 
not eat from dawn to dusk during the Holy Month of Ramadaan 
and Jewish people do not eat for 24 hours on Yom Kippur, the 
Day of Atonement. During these fasts, Muslims and Jews do self-
examination and try to improve the way they are living their lives. 
At these times, their relationship with the Transcendent One gives 
them the power to go without food and water. 

Ask the participants to 
look at the needs they 

identified from the poem and to 
see which of the 9 Needs on the 
Wheel those needs would be 
part of.

F

Ask this question: 
“Why is it that a 

person is able to survive for a 
long time without a particular 
Fundamental Human Need 
being fully met?” Let the 
participants discuss this question 
for five minutes in pairs and give 
answers. Then give the input. 

F
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Many girls have a strong desire to preserve their virginity until they 
marry. This ideal helps them to rise above the urge for sex. Some 
people live celibate lives, without a sexual partner, as their response 
to a call from a Higher Power to spend their energy working for a 
better world. All of these have chosen to live without the sexually 
intimate expression of affection.

So people can rise above any Fundamental Human Need and do 
without it. The need for Transcendence (rising to a greater height) 
or a relationship with a Greater Power is stronger than all other 
needs. 

True and False Satisfiers

People try to meet their needs in different ways. Sometimes they do 
not succeed because the methods they use are not good. We call 
these methods False Satisfiers. Think of the Need for identity. 
When young people spend all their money on expensive clothes 
or cell phones to show who they are, that is a False Satisfier 
of Identity. No-one can say “I am my clothes” or “I am my cell 
phone”. People who use False Satisfiers are neglecting other needs.

True Satisfiers are appropriate actions that people take to meet 
their needs. A girl who spends a lot of time reading good books is 
meeting her need for understanding. 

Work in groups of 4 or 5. Each group will talk about different 
Needs. Find examples of True and False Satisfiers of the Needs 
your group has been given. After 20 minutes each group will 

share their examples with the others. 
Participants from other groups can suggest better examples.

A

Place the circle 
representing 

Transcendence around the 
Wheel of Needs. 
Ask the participants to find 
examples of Transcendence of 
any of the nine Needs in their 
own lives or the lives of others. 

F

A time for Reflection

Take a copy of the Wheel of Fundamental Needs. Sit quietly for 
20 minutes and think about your Fundamental Needs. How well is each 
one being met? Shade in each segment to show how full it is. Then decide 
on True Satisfiers to improve your ways of meeting your Needs.

Keep your Wheel somewhere safe. You will work on identifying True 
Satisfiers during the course.

A

Divide the 9 Needs 
and give each group 

different Needs to talk about. 
After 20 minutes let the groups 
take turns to share their 
examples. Let others suggest 
more examples

F

Give each participant 
an A4 size copy of the 

Wheel to use as described.
Ensure that each participant 
keeps her Wheel somewhere 
safe, and uses it to identify True 
Satisfiers. Encourage participants 
to report on their progress at 
future workshops.

F
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2. Woman Archetypes  
Every girl and woman will find the four woman archetypes within 
herself. It is important to be able to balance them by developing 
those that are weak. The participants will examine the archetypes 
and relate them to their own lives. 

The story of Mary of Nazareth

Mary was a Jewish girl who grew up in the town of Nazareth near 
Jerusalem, amongst a small group of Jewish people called the Anawim, 
the “Poor of God”. They were the Faithful Remnant who kept the 
Jewish faith very carefully, preserving its purity and integrity. They 
passed on the faith from one generation to the next. They lived very 
simply and deepened their relationship with God by meeting regularly 
to sing psalms, study the scriptures and pray. Mary learned to live the 
values and lifestyle of the Anawim community. She understood the 
Torah (the first 5 books of the Bible) and the Prophets well. 

One day when Mary was alone praying, an angel told her that God had 
chosen her to be the mother of the Messiah Jesus.  She remembered 
the reading from Isaiah Ch. 7: v14: “The Lord will give you a sign. It is 
this: the maiden is with child and will soon give birth to a son whom 
she will call Emmanuel, a name which means ‘God-is-with-us’ ”. Mary 
knew that her people had been longing for the Messiah for thousands 
of years and that she was very privileged to be asked.  She answered, 
“Yes, I agree to become part of God’s plan.”

One of Mary’s very close friends was Elizabeth. She was twice Mary’s 
age and had also conceived miraculously. Mary went quickly to share 
the news that the angel had brought her and to tell Elizabeth that 
she too was pregnant. Elizabeth’s baby, John the Baptist, leapt in her 
womb when Mary greeted her. They visited each other often after that 
to support each other and try to understand the extraordinary things 
that their sons did and said. 

Mary and Joseph brought Jesus up in the Anawim way to understand 
and be a holy Jewish boy. Mary helped Jesus to understand the 
Scriptures. She recognised that he was already deeply on the path to 
being the Messiah when she found him preaching in the synagogue at 
the age of 12.  She helped him to grow into the role of Messiah and to 
deal with his opponents. She remained with him till his death on the 
cross, even when all his thousands of followers had run away.

CODE
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What is an archetype? 

An archetype is a symbol, a model or prototype. It is a way of being 
present in the world and has been passed down from generation to 
generation from the earliest times. The archetypes of Mother, Wise 
Woman, Independent Woman and Friend/Companion are found in 
many different cultures. They are present in girls from an early age 
and develop as they grow to be women. 

The woman archetypes

Divide the 
participants into buzz 

groups and ask them to reflect 
on Mary’s story and look for the 
4 archetypal roles. They share 
their conclusions. 

F Divide the 
participants into buzz 

groups and ask them to reflect 
on Mary’s story and look for the 
4 archetypal roles. They share 
their conclusions. 

FF
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Mary the Independent Woman agreed to God’s invitation 
and decided to visit Elizabeth. She the Companion and Friend 
shared the good news with Elizabeth and met with her often. She 
the Wise Woman studied the scriptures and was able to recognise 
them working in her life. She the Mother brought Jesus up very 
well and stayed with him even till his death. 

Because none of us is perfect, we can also make mistakes in the 
way we live out the 4 archetypal roles.

The Mother: She can be very domineering. She can force her will 
on others. She finds it difficult to allow her children to grow up, 
always relating to them as children. She may abuse or neglect her 
children physically or psychologically. She may never be available 
to talk to her children. 

The Wise Woman: Her knowledge may make her arrogant, cold 
and unapproachable. She may refuse to take advice because she 
thinks she knows everything. She may stop studying and learning. 
She may keep her wisdom to herself and refuse to share it with 
others. 

Companion/Friend: Her relationships exclude others. She is 
possessive and dependent on her friend/husband. She becomes 
jealous if her friend/husband has other friends. She cannot bear to 
be on her own or in solitude. 

The Independent Woman: She is headstrong. She always makes 
her own decisions without thinking through the consequences or 
praying about them. She does not listen to advice when she is 
given it by someone who is older or wiser.

Divide the 
participants into groups 

of five and ask them to look for 
the negative side of the four 
archetypes. They report after 20 
minutes. Add the following ideas 
to the discussion:

F

Time for Solitude

How do I live each archetype in my own life? 
Which one is the strongest? 
How can I develop the others to become equally strong? 
What behaviour should I change to get rid of the negative sides of the 
archetypes? 
What is the Higher Power asking of me at this time in my life? 
What is my answer?

A Write these 
questions on newsprint 

where the participants can see 
them easily. Ask them to sit 
alone for about 30 minutes and 
think about the questions. 

F
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3. The Assertive Young Woman
Society needs good women who can lead assertively. Many girls, 
however, grow up believing that they should always please others 
and not cause problems. By learning how to behave assertively, 
and by practising assertive responses in various situations, 
participants will develop good relationships and become good 
leaders.    

Two high school girls in 
conversation

Nomusa: It’s high time you got a boyfriend and started having sex. 
You are old now and the rest of us are leaving you far behind.
Thuli: I am not ready for a boyfriend. I want to remain a virgin until I 
get married and a boy will never respect my wish. He will force me to 
have sex with him.
Nomusa: All the girls and boys are laughing at you because of 
your old-fashioned values. Come on! This is the 21st Century. Sex is 
wonderful. You will love it. You are not living a full life until you have 
sex. Just try it once and see for yourself that I am telling the truth. 
Sipho thinks you are very beautiful and wants to be your boyfriend. 
He has asked me to ask you.

Analyse the Code 
using the 4 questions.  

 (See page x.)

F

Why live assertively? 

Being assertive is essential for living from your deepest self. 
Behaving assertively is how you express your integrity and resist 
peer pressure to do things that violate your best self. Living 
assertively is the best tool for staying HIV/AIDS-free.  

Girls and young women are often very unassertive. They are afraid 
to say what they really think. They do not speak loudly. They treat 
males as their superiors and cook for them, wash their clothes and 
their dishes. To become assertive, girls and women have to work 
against the messages they grew up with. They need to become free, 
to break through the barriers of dependency and submissiveness, 
stand up and be seen. Of course, living assertively is often not easy. 
Many men and women do not like assertive women because they 
challenge their stereotypes of what a girl or woman should be. 
They often try to stop them getting into powerful positions. 

CODE
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Understanding the differences between Aggression, 
Passivity, Counter-dependence and Assertiveness

The Assertive Person wins by 
 Influencing
 Listening
 Negotiating.

No human being has the right to take advantage of another human 
being. Differences in power do not alter this fundamental right. 
Assertiveness is non-violent.

The Aggressive Person tries to gain control of a situation by 
being Vicious, Violent, Dominating or Sarcastic.

An aggressive person is 
 Self-centred 
 Superior 
 Inconsiderate and Self-righteous. 

An aggressive person wins by manipulating and humiliating others. 

The Passive or Non-assertive Person fears taking any initiative. 
She is not in control and doesn’t want to be. She lacks self-
confidence, feels sorry for herself and does best as a follower.

A passive person is 
 Helpless and powerless  
 Inhibited
 Anxious
 Always in a “lose-win” situation.

Call for three 
volunteers to act Thuli’s 

responses to Nomusa and to 
Sipho in these three ways: first 
passively, then aggressively and 
finally assertively.
Ask the participants to 
evaluate the acting and suggest 
improvements where necessary.

F



Theme 1: Leadership and Life Skills
10

The Assertive Person The Aggressive Person The Passive Person 

1. You talk clearly: “I want … I 
need … I think ...” 

1. You demand what you 
want,  bully, get angry or 
threaten. 

1.You ask other people to ask 
for you, or don’t ask at all. 

2. You know  your rights and  
make sure that you get them 

2. You don’t respect the rights 
of others. You push them 
away. 

2.You lack the self-confidence 
to demand your rights.

3. You express your feelings 
appropriately – anger, 
sadness, joy.

3. You shout, cry, sulk or walk 
out when you don’t get your 
way.

3. You don’t express your 
feelings, and keep quiet or 
leave. 

4. You sometimes compromise 
and only get some of what 
you want – “win-win” solution

4. You don’t admit that you 
are wrong. You obstinately 
refuse to change your 
demands. 

4. You keep quiet when there 
is conflict and behave as 
though you are not there.

5. You listen to other opinions  
before deciding what to do or 
say.

5. You make decisions without 
hearing the other person’s 
needs. 

5. You never make decisions. 

6. You respect others’ 
opinions and  feelings, but 
don’t change your own.

6. You try to force your ideas 
on other people. 

6. You don’t express an 
opinion about anything.

7. You engage with others and 
there is dialogue.

7. You don’t allow any 
discussion.

7. You keep quiet.

8. You do the opposite of 
what is asked or expected of 
you even  when it is good for 
you. This is  called Counter-
dependence. It is typical of 
teenagers or immature adults.

Ask the participants 
for examples of a 

situation where they have been 
unassertive/passive, aggressive, 
or counter-dependent. Choose 
a few to act out their behaviour 
and then to change it to an 
assertive response.

F

Cover the table with strips of paper that you can move down as they discuss each row. You can start with different 
persons in each row, e.g. with the Aggressive person in row 1, with the Passive person in row 2, and with the 

Assertive Person in row 3, and so on.  

F Guide the participants as they do the following exercise to make the differences between the behaviours 
clear. 
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How to behave Assertively

(What you say) (How you speak and act)

Say “No” or make your 
position clear

Use a strong clear voice

Ask for what you want Make eye contact

Show that you know your 
rights

Speak fluently

Making your feelings known Your face and body must show 
that you are serious. Don’t 
laugh or fidget nervously or 
touch the other person. 

If you need help or a favour, 
ask for it in a way that doesn’t 
leave you indebted to that 
person. Ask as an equal. 

Keep a good space between 
you and the person you are 
talking to assertively – too 
close can seem aggressive, too 
far will take away your power. 
Never shout from a distance.

Write the responses 
in the table on flash 

cards to use as you do the input. 
Stick up the flash cards on the 
wall in two groups, a distance 
apart, as you speak about What 
you say and How you do it. 

F

Practising assertive behaviour

Work in groups of four. Each member of your group should 
take a turn to act examples of situations when you behaved aggressively, 
counter-dependently, and passively. Then change those responses to 
assertive responses. The rest of the group should give advice on how to 
be more assertive.

A After they have 
worked in groups, 

ask each group to choose one 
situation to act in front of the 
whole group. In the first scene, 
they should act it aggressively, 
passively or counter-
dependently. In the second they 
change to an assertive way of 
behaving.

Get feed-back from the whole 
group, using the theory of 
Assertive behaviour to judge the 
role plays. 

F

Task until the next workshop

Observe the way you behave and write down descriptions of 
situations where you behaved assertively. 

A
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CULTURE AND HERITAGE
“I am proud to be who I am” 2

Theme

By understanding our history and cultural roots, we will appreciate and honour our own culture 
and find our true identity. African culture is losing its power. African youth, together with young 
people worldwide, have adopted the values of Western Culture that conflict with traditional 
African values and behaviour. Individualism replaces communal ways of relating to others.  The 
spirituality that was in touch with the earth and all its creatures is replaced with materialism and 
the acquisition of status symbols.

1. Who am I? Family Tree and Family Story
Zanele Mkhwanazi’s story is a model of how to find out about one’s 
past. Zanele grew up in Ndawana, a rural village near Kokstad and 
Underberg in KwaZulu-Natal. She worked for some years in the 
Women’s Leadership and Training Programme. It was during this 
time that she helped to establish an organisation called Edzimkulu 
where Canadians and the people of Ndawana worked together to 
stop HIV and AIDS and remove poverty. In 2003 Zanele won first 
prize in the “Witness” (newspaper) story competition. This is the 
story of Zanele’s search for her identity.

Give all the 
participants copies 

of the story to read through 
quietly. Then give  everyone a 
part: the narrator Zanele (Z), 
Makhulu (M), Children (C), 
Woman (W), Gongqongqo 
(G), People (P), Teacher (T), 
Friend (F). They should read it 
dramatically, as a play reading.

F COMING OUT 
Zanele Mkhwanazi, 2003

Z: My grandmother was called Makhulomhlophe (Grandmother 
with a Light Complexion) She had high cheekbones and drew 
traditional markings on her face. There was a black line from the 
top of her forehead where her hair ended to the tip of her nose, 
and black circles on the middle of each cheek. The markings 
reminded me of the face of a buck. She was very skinny as 
though she had no flesh on her bones and her skin was very dry 
and pleated. 

Makhulu’s name was Maqithi. Her ID book said Augustina 
Ntombemhlophe Mkhwanazi. She met my grandfather, Mdoda 
Mkhwanazi in Mount Fletcher and they moved to Ndawana 
when they got married. She was widowed before I was born 
and never married again. We seven grandchildren grew up in 
her house and she cared for us while our mother worked in the 
fields and our father was away in the Welkom mines. 

CODE
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Z: She used to advise us how to reply to boys who proposed love. 
M: “You must trick them by saying something in English”. 

Z: She would mimic the conversation: 
M: The boy says: “Sawubona ntombi emhlophe  

njengezihlabathi zolwandle.” (Hullo, beautiful girl). The 
girl answers:”Click clock I tonter croffer me.” The boy says: 
“Ntombazana, ngizengothando.” (I came because I love 
you). The girl says: “School boy, school master, uyayitalka 
le ngrrish mfana safigoroni ngwavu mani i!” The boy would 
shout at the girl and leave. 

Z: Makhulu painted amazing pictures on the inside wall of her 
kitchen rondavel. She used red, black and white soil, mixing the 
colours with water in her hand and using her fingers to paint 
on the wall. We children would paint horses and cattle with 
her. There were horses on their own, horses ridden by soldiers, 
paintings of people running, and huge bulls. She always painted 
the bull on the men’s side of the kitchen 

Z: The local children used to laugh, 
C: “Where was your grandmother when other children were 

learning to draw in Crèche or Sub A? Painting is for children, 
not such an old woman!” 

Z: We felt ashamed of our grandmother and used to paint over the 
pictures with cream-coloured soil. She was angry, but enjoyed the 
clean wall to begin painting all over again. 

Z: When Makhulu dreamt about ancestors or wanted to thank 
them, she made umqombothi (traditional beer). When the 
umqombothi was ready she put the clay pot (ukhamba) on 
Umsamo. (Umsamo is the sacred family place in kitchens where 
the Ancestors are addressed). It was a clay-covered plank on 
top of two clay pillars. The shelves above it had ritual objects – 
gall bladders, jaws from slaughtered goats, and the fatty layer 
covering the animal’s stomach. There were metre-long branches 
from the indigenous forests nearby that we had used to bring my 
grandparents’ and my father’s spirits home from their graves.

Z: Makhulu left the beer there for a day before calling the family. 
Women and girls sat on the left of Umsamo on goat skins and 
men and boys sat on the right on stools cut from a tree trunk. 
Makhulu lit impepho (the Helichrysum plant) and the smoke 
rose to cover Umsamo and her paintings that were part of 
Umsamo. She spoke to the Ancestors in a low voice calling them 
by name, 
M: “Nkwali, Bhukula, Buzubuzwana, Abagedlumhlanga 

kwavela izizwe ngezizwe, Inkonjane ezindizela emafini,…” 
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(Nkwali, Bhukula, Buzubuzwana, You who opened the way 
for many nations. Swallow that flies amongst the  
clouds,  …). 

Z: The praise song would continue for about five minutes. She 
would continue to talk in Xhosa and using a strange language 
that I couldn’t understand, asking the Ancestors for help. 

Z: In the evenings. when we gathered around the fire, she told 
stories. One of my favourites was about  Gongqongqo. 
M: Gongqongqo was a huge animal who attacked parts of the 

earth. He had swallowed many different tribes and animals 
whole. One day a young woman woke up saying,  

W: “I must visit my relatives”. 
M: She packed food, a Primus stove, a knife and a frying pan 

into her large bag, put her baby on her back and led the 
other by the hand. 

W: “I am going to risk passing near Gongqongqo because it is 
too far to go the other way”. 

   M: They had sat down to rest and eat when suddenly they felt 
the ground shaking and saw Gongqongqo moving towards 
them.

G: “Uqgu! Uqgu! Uqgu! Sebe du!. Sebe du!” 
M: She could hear the sound coming from his huge open 

mouth. She threw her children into the mouth, with all the 
cooking equipment, and then dived in herself just before 
the mouth banged shut. The people and animals inside were 
groaning with hunger: 

P: Groaning noises. 
M: She lit her stove, put a pan on it and then cut and fried 

pieces of Gonqgonqgo’s liver. The people ate and stopped 
groaning. Gongqonggo became very sick and no longer 
opened his mouth to breathe. The people inside were 
gasping for air. The woman tried to cut through the tough 
skin and at last managed to make a small opening. 

W: ”Wozani! Come and help!” 
M: The men outside ran to investigate the shouting. 
W: “Cut a bigger hole so that we can escape!”
M: Many people and animals were saved that day.

Z: When I was in Grade Four, our teacher taught us about Bushmen: 
T: “They lived in trees and were very short, as short as Zanele. 

They were more like animals than human beings. People 
killed them so you don’t find Bushmen any more”. 

Z: The school children teased me:  
C: “Umthwa” (Bushman). 

Z: I cried a lot. I began to suspect that I was a Bushman, especially 
when I looked at my grandmother and heard her speak her 
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strange language. When I say click sounds, people laugh at me 
because I say them very loudly.

Z: Two years ago, I joined a course for tour guides.  The trainers 
showed us rock art painting slides and asked us to draw an eland 
on a piece of rock. My painting was the best. The next day we 
took a trip to a beautiful rock art site. I was amazed when I saw 
the paintings. Many looked just like my grandmother’s paintings. 
I realised that my grandmother’s “bull” was an Eland and that the 
“running figures” were trancing Bushmen.

Z: I showed my friend a photo of my grandmother. 

 

F: “That is so exciting! Your grandmother really was a 
Bushman!” 

Z: I had been very curious to meet Abathwa, Hunter Gatherers, 
Bushmen, San – whatever names people use – and to explore 
their lifestyle, because I was curious about myself. My mother 
confirmed that uMakhulu was a Bushman. There are many 
Bushmen living in our areas near the UKhahlamba Drakensberg 
Park, but they are in hiding because they fear being victimised, 
as I had been at school. I discovered that there had been friendly 
relations between Zulus, Xhosas and Basotho in the past and 
that they had intermarried. The clicks in isiZulu and isiXhosa 
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are from the Bushman language. Xhosas have more than 45% of 
Bushman genes and Zulus more than 35%. 

Z: Makhulu didn’t know her date of birth. She was perhaps more than 
a hundred years old.  One day in 1999, we overheard her talking to 
my mother in the kitchen saying, 
M: “Last night the Ancestors visited me and I know that I am 

going to leave you any time now”. 
Z: She died three days later. 

Z: I hope I will meet Makhulu in heaven to ask forgiveness for painting 
over her paintings and to tell her that we were ignorant. “Thank you 
Makhulu. I am proud of being a Bushman. I want to teach people 
the truth about the Bushmen, and help Bushmen accept who they 
are without fear.  I am what you are, a Bushman!”  

Lead the participants 
through the 4 steps for  

 analysing a Code. See  
 page x.

F

“Zanele cut paths through forests and oceans. She was 

the thunder that roared out of the mountain. Zanele was God's 

special creation. We have lost the sweet sound of that incredible 

voice.”

Thelma Awori from Uganda/Liberia   

As well as being a wonderful story-teller, Zanele sang beautifully. 
Sadly she died in June 2008 of a chronic anaemic condition at the 
young age of 33, before these talents could be further developed. 
Zanele knew she was dying. She had dreams of three women 
coming to fetch her. One of these women pleaded for her to stay 
alive, but the other two became too persistent in the end.

Write down your izithakazele (praise songs) and then perform 
them. 

At home, visit your older relatives and people who know your family well. 
Write down the stories you hear about your family. 

AEncourage the 
participants to find and 

share their family’s praise songs 
and stories, and to appreciate 
each other’s contributions.

F
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2. Cultural Identity, Peer Pressure and 
Women’s Health

Sthembile’s story reveals many cross-cutting issues for girls and 
women to analyse: 
(i) The economic exploitation of girls and women by billion-rand 
hair product companies. (ii) The gender realities of boys and men 
putting pressure on girls and women to conform. (iii) The need for 
assertiveness to retain one’s integrity in the face of the power of 
peer pressure and lateral violence.  (iv) Serious health risks. (v) The 
loss of African identity.

Ask one of the 
participants to read or  

 tell the story.

FSthembile’s Story

“I was 14 years old.  Some of my friends had been having their hair 
“relaxed” (straightened) since they were babies. I am sure you have 
seen little girls whose hair is orange as though they have kwashiorkor 
(malnutrition). My friends kept on saying to me, “Sthembile, your 
hair looks bad”. “It looks like phuthu!” (stiff maize porridge). “It looks 
like a pot scraper!”. “Awukho estayileni!” (You don’t have “style”!) 
“Ubukeka njengogo awuzithandi!” (“You look like a grandmother.”) 
“Your hair is so short!”

My friend still had natural hair. She and I used to talk about what the 
other girls were saying because it upset us. Eventually I went to the 
shop and bought a tube of “relaxer”. I am nearly 30 now and I used 
this  hair treatment every month for 15 years.  

A few months ago I learned about Steve Biko, the Black Consciousness 
leader who was killed by the Apartheid security police in 1977. Steve 
was very concerned that people were losing their identity. He used 
to tell people to be proud of being Africans and not to ape other 
cultures. He used a slogan “Black is Beautiful!” I began to think about 
this. People who knew how dangerous the hair straighteners were also 
encouraged me to stop using them. 

I stopped using “relaxers” and allowed my hair to grow naturally 
until my brother took one look at me, laughed and said 
“Awujwayekile!”(You are so old-fashioned!) I went to my friend that 
very same day and asked her to put in hair extensions. After another 
two months I decided to remove the extensions for good. I am strong 
enough now to deal with the laughter of my family members, the 
young men in my area and the disapproving looks of the girls and 
young women I meet.”

CODE

Use the first 4 
steps to analyse the  

 Code.

F
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            Hanging up my wig
 Nikiwe Bikitsha

A funny thing happened at the JP Morgan Corporate 

Challenge last week. A few colleagues from the e.tv 

channel and I joined thousands of other Johannesburg 

city slickers to participate in the 5,6km race through the 

streets of Melrose and Rosebank. It’s good fun but, most 

importantly, it helps raise funds for Cyril Ramaphosa’s 

Adopt a School Foundation. 

The fact that I was running is not the amusing bit. While 

throngs of us were waiting for the start gun to go off, 

it started raining. It pelted down for about 20 minutes 

while we waited for the race to begin. Some not-so-

brave souls decided to abandon the escapade while 

the majority decided to soldier on, skipping about and 

pacing to try to shake off the relentless raindrops.

It was the shrieks of horror from the black women that 

had me chuckling. The hair! How would the variety of 

weaves, wigs and chemically straightened styles survive 

the downpour?

The possible repercussions of what the endless sheets of 

rain would have on one’s “hair” had completely escaped 

me as I had decided to hang up my wig two weeks earlier. 

It was only at that moment as I saw my poor sisters 

scampering for cover, desperately trying to shield their 

mighty expensive locks from the destructive effects of 

the rain, that it dawned on me what a liberating step I’d 

taken by putting my fake coif out to pasture. I laughed 

until the tears from my eyes became mingled with the 

rain drops, which poured down my face from my teenie-

weenie Afro, as African Americans would call my latest 

hairdo.

The decision to retire my wig wasn’t prompted by 

ideology; neither was I influenced by the ebb and flow 

of the neverending debate on the politics of black hair; 

that is: does wearing fake hair mean you have sold 

out and are aspiring to be white, et cetera. I don’t buy 

that nonsense because I’m of the firm view that we 

have rights and choices and we should be allowed to 

look whichever way we want. Besides how can your 

ideological standpoint be determined by your hairstyle? 

It wasn’t, I confess, even influenced by the groundswell 

of economic data, which shows that blacks don’t even 

benefit from the lucrative multi-million-dollar black 

hair industry.

Personally, I’d always been a fan of natural hair and have 

kept my hair in either an Afro or dreadlocks for most of 

my life. As a child my father forbade the use of chemical 

relaxers and by the time I was old enough to make such 

decisions for myself, I was a feisty, idealistic 16-year-old 

Africanist who was screaming black power after reading 

Steve Biko’s I Write What I Like.

So I kept my hair natural until my career in television 

began a decade ago. It was then that the unspoken 

pressure set in. All my colleagues had long, sleek, 

straight hair extensions and there was an expectation 

spoken in not-so-veiled terms that I had to conform. So 

conform I did. I was young and impressionable. I did 

what I was told and did what was expected of me -- even 

if it made me uncomfortable or feel like an imposter. 

One had to look a certain way to be viewed as palatable 

and professional to the oh-so-ubiquitous viewer.

I’ve already written in this column about the pain and 

expense one has to endure to maintain the braids, plaits, 

weaves and, most recently, wigs. The wig had become 

my latest tool of trickery. What I liked about it was that 

once off camera I could just yank it off and wear my Afro 

in my own space and time. This double life, however, 

had begun to take its toll.

While doing a live report from the parliamentary 

precinct after Pravin Gordhan’s Budget speech, a strong 

southeasterly gusted my way and almost blew away 

my wig while I was on air. I stifled laughter because I 

couldn’t help wondering what would happen should my 

“hair” decide to go for a run down Government Avenue 

in mid-report about budget deficits. Would President 

Jacob Zuma and his deputy, Kgalema Motlanthe, who 

were walking past me at that very moment, be gallant 

enough to give chase and help me retrieve my wig while 

I clung to my microphone for dear life?

So the next day I decided to give up the wig and go 

natural. I’ve never felt so liberated. Curiously, I’ve never 

had so many compliments in my television career. 

Most of these are from men who are positively fawning 

over my Afro. This reminded me of a radio talk show 

discussion my good friend Siki Mgabadeli had on her 

programme a few weeks ago about the ever-contentious 

subject of black women’s hair. A whopping 99% of the 

callers were men and all of them, without exception, 

waxed lyrical about how much they detested the weaves, 

wigs, et cetera. They accused women who sport these of 

letting down the side, poor hygiene, et cetera. I couldn’t 

help thinking how chauvinist and prescriptive that view 

is. Although I love my Afro and I’m flattered by the 

numerous compliments, I wouldn’t dare prescribe to 

anyone how they should wear their hair. Why can’t we 

just respect the choices that women make about their 

looks, be it a chiskop or a miniskirt? 
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Nikiwe Bikitsha is a columnist for the Mail & Guardian. This article was first published in the Mail & Guardian on March 12 2010
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Information about some products used on the hair 

Hair straighteners (“relaxers”)

Hair straighteners are given an attractive name, “relaxer”, as part of 
the marketing strategy. They have poisonous chemical ingredients 
that are carried in the blood stream and end up in the glands and 
the breasts, causing lumps that may become cancerous. 

These dangerous chemicals are used to straighten the hair of small 
girls below the age of ten.  Because they are still growing their 
bodies are more vulnerable to the harmful effects of the chemicals.  

 Hair dyes

There are many varieties of hair dye. Researchers have found over 
20 chemical ingredients used in making hair dyes  Many of them 
are fossil fuel-based.  Among them are: 

• ammonia    • coal-tar dyes    • hydrogen peroxide 
• detergents   • lead                 • paraphenylene diamine

Many buyers don’t read the warning labels on the tubes because 
they are in small print:.

Hairdressers use gloves when applying “relaxers”, but the scalp 
doesn’t have a glove to protect it! The scalp is the most absorbent 
part of your skin.  Many middle-aged and older women have 
bald patches on their scalps, caused by the use of hair dyes and 
straighteners over many years. 

Hair extensions 

Hair extensions are synthetic. When you throw them away they 
take hundreds of years to rot. Imagine all the discarded hair 
extensions in one heap. It would be a huge mountain, a sore on the 
earth’s surface! 

The participants 
should do this writing  

 activity at home..

FWrite your own story about peer pressure and how you 
responded in an assertive way.

A

This product must never be used 
to dye your eyebrows because it 
can cause blindness.

WARNING. This product has in-
gredients that can penetrate your 
skin and has been found to cause 
cancer in animals used for testing 
it. Use gloves when applying it to 
your hair.

Make links to Needs 
and Wants in Theme 5: 

Economic Literacy (page 54), to 
the 7 Rs in Theme 5: Economic 
Literacy (page 62), and to 
Theme 6:Women’s Health (page 
64).

F
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3. Women’s Self-Image and Sin

This reflection is a time for introspection in solitude. Participants will 
examine how and why they reject their true identity. 

Sit quietly and think about yourself – what do you look like? – 
your face, hair, body. You should also think about other aspects 
of your life – your personal qualities, relationships, friendships, 

studies, what you do in your spare time, your dreams for the future. 

Then draw 2 columns on a piece of paper, one headed Positive and the 
other headed Negative. In the Positive column record what you like about 
yourself. In the Negative column write down what you do not like.

After this, return to the big group. Compare your two columns. See if 
you have more positive items than negative ones. What does this tell you 
about your self-image?

AAsk the 
participants to sit 

quietly alone for 15 minutes 
while they think about 
themselves. Then ask them each 
to draw 2 columns, Positive and 
Negative, and fill them in. After 
they have returned to the big 
group and compared their two 
lists, make sure that they have 
time to reflect on what they 
have discovered about their 
self-image. 

F

Lack of Self-Esteem and Lateral Violence

Girls and women often feel bad about themselves, bad about their 
looks, bad about their achievements, bad about their relationships. 
Often they have been told negative things about themselves since 
they were very small, mostly by the women in their families – their 
mothers, grandmothers, sisters and aunts, but also by women in 
the wider community. This is called Lateral Violence (e.g. women 
oppressing other women; mothers passing on their feelings of 
inadequacy to their daughters, generation after generation). Lateral 
violence occurs because the other women have negative self-
images.

You were born after a 14 billion-year process. Your Creator 
saw that you were very good and rejoiced at your birth. Your 
Creator wants you to develop from your deep inner potential as 
you take part in the ongoing process of Creation. How can you 
communicate with God if you cannot recognise the goodness 
God has implanted in you? If you have a negative image of 
yourself, you will not be able to picture God as good.  

It is sinful to neglect yourself, to put yourself down, to have low self-
esteem, to think negative thoughts about yourself, except when you 
have behaved badly. When you have done something wrong, it is 
what you did that is wrong. You are still a good person who 
will be sorry and live a good life again.   

Ask the 
participants to share 

the negative messages they have 
received from girls and women.

F
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Each girl, each woman needs to get to understand who she is – on 
her own, in a relationship with her Creator, and in relationships 
with other people and creatures. The problem is that girls and 
women who do not understand who they are, listen to what 
others say about who they are or who they should be. They look 
at advertisements and read women’s magazines. They look at 
other girls and women and try to be like them. They buy hair 
products, make-up, clothes, cars and cell-phones. The person they 
become is all on the outside. The real person deep-down is 
left undeveloped. It is an insult to your Creator to try to become 
someone else, a fake you. 

Many girls or women never have time for themselves because they 
are always trying to please others and are unable to say “No, 
I am unable to do that”. This kind of unassertive woman does not 
develop her innate gifts and qualities. For example, if you don’t 
want to have sex,  but you do it because you want to please your 
boyfriend, you are violating yourself. When you do not behave 
independently, relations with others become destructive and you 
live a sinful life.  

Sometimes a girl does not centre herself in her own life, but tries 
to live through other people. When these other people move to 
another place, or get married, or die, or break the relationship after 
a bad quarrel, she is lost and very unhappy. 

God is calling you forth to be the centre of your own 
life. When you are leading a good life, you will grow your inner 
qualities and become a self-confident person. You will take 
responsibility for who you are. Remember that when other people 
try to make you do things that you don’t want to do, it is often 
because they feel bad about themselves and are jealous of you. 
They want to drag you down with them.  

What you should be trying to achieve in life is to 
understand that you are precious to God. Enjoy the many 
good things that surround you and become a fulfilled, happy 
person. When you have a deep experience of your own value and 
importance, you will be able to love and serve others.

Find a place alone to pray in silence and thank the Creator for 
your life. Ask for forgiveness for your lack of self-love. 

A This reflection 
time is important, so 

make sure the participants have 
enough time to gain insight into 
their own self-worth.

F
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STRATEGIC GENDER ANALYSIS
“Women must be seen AND heard” 3

Theme

Most girls are born into a society that is dominated by men. They grow up believing that boys 
and men are superior. They take part in traditional and religious ceremonies that perpetuate 
patriarchy without questioning them. When girls and women believe that they are inferior and 
cannot challenge patriarchy, their development is retarded and their ambitions are stunted. 
However women can break their gender chains and live as equals with men.

Sex and Gender 
To help the participants differentiate between the concepts of 
Gender and Sex.

A well-known doctor was travelling by car to Durban 
with his son. Suddenly a large truck veered across 

the freeway into his lane. The surgeon was unable to avoid the truck 
and was killed instantly in the crash. His son was very badly injured 
and was rushed by ambulance to the nearest hospital. The surgeon 
who was called in to do the emergency operation looked at the badly 
injured patient and shouted out in horror, “This is my son!”
How is this possible? 

CODEAsk the participants 
to listen carefully to this 

riddle and find the answer.

After the participants have 
struggled to find the answer, ask 
them the questions for Analysis. 
What was the riddle about? 
What answers did people give? 
Why did we struggle to find the 
correct answer?
The answer will come up in 
discussion on page 28.

F

The difference between Gender and Sex

Sex is determined by the genes. It refers to the different physiology 
that women and men have. A woman has a vagina. A man has 
a penis. We refer to this difference as Sex, the sex of the person. 
Every male and every female has hormones – testosterone (male 
hormone) and oestrogen (female hormone) – that give them the 
characteristics of their particular sex. However, men have much 
more testosterone and that is what makes them grow beards and 
have deep voices. Women have much more oestrogen and that is 
why they grow big breasts and can sing soprano. Sex cannot be 
changed except in very rare operations.



Emthonjeni – Come to the Wellspring 23

Gender is part of culture. Culture is the way men and women live. 
Culture is everything we do – the way we eat, when we eat, what 
we eat. Culture refers to what we wear, what we do with our time, 
our religion, the work we do – every aspect of our lives. Culture 
is not static. It is constantly changing. Gender includes the 
different customs and practices that any culture gives to men and 
to women, to boys and to girls, according to their sex. Gender 
practices change as culture changes. Cultural practices are 
often decided by the people who hold the power and so are gender 
practices and attitudes. Who holds the power in our societies? 
Some possible answers are: Men, the Media owned by men, some 
women – give examples.

Do the following quiz to see how well you can distinguish the 
concepts of Sex (S) and Gender (G). Write down the question 
numbers 1-14, and write S or G for each statement to indicate 

whether it is about Sex or Gender. Do the quiz individually, without 
talking.

1. Boys’ voices break and girls menstruate when they reach 
puberty. 

2. On formal occasions, women usually wear dresses and men 
wear pants, but Muslim men always wear long dresses and 
Muslim women wear pants.)

3. Men are generally stronger than women and they are on the 
whole taller than women. Banyana Banyana would never be 
able to defeat Bafana Bafana at football. The best women 
in a particular sports code have never beaten the best men 
players. The men’s records for athletics and swimming are 
faster than the women’s records for the same distances. 

4. Men can wash dishes, change babies’ nappies and bottle-
feed babies. 

5. There are very few women leaders amongst African 
politicians. Ellen Johnson-Sirleaf was the first woman to 
become president of an African country, Liberia. 

6. Women and men feel uncomfortable when boys and men 
cry. They try to stop them.  

7. Men make decisions that affect the family in relation to 
finances. The man often decides on his own where he wants 
to work, and if he gets transferred, his partner and children 
follow him. 

8. Men are able to drink more alcohol than women before they 
become drunk. (This is because men have more metabolic 
enzymes of the type that break down alcohol.)

9. Men and boys often worry women in our society by shouting 
at them in the streets, putting their arms around them and 

A
Read each statement 
clearly and allow time 

for participants to decide if it 
is about Sex or Gender. Give 
them the answers afterwards 
and discuss with them why each 
answer is correct. 
Answers:  1. S    2. G    3. S     
4. G    5. G    6. G    7. G    8. S    
9. G    10. S    11. G    12. S     
13. G    14. S 

Congratulate those who 
received high marks, and ask 
how they know so much.

F

Sex and Gender Quiz
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saying they want to have sex with them, without realising 
that this is sexual harassment. 

10. Women bear children and breastfeed babies. 
11. Women who are assertive, take leadership positions and 

behave as equals with men, are said to be manly. Many men 
and women do not like such women.   

12. Women reach menopause at the age of about 52, on 
average. 

13. Men often have a midlife crisis when they are in their forties 
and have doubts about their manliness. They look for new 
partners and some become Sugar Daddies. 

14. Men have more heart attacks in their forties than women. 
(This is because women who have not yet reached 
menopause are protected from heart disease by female 
hormones.)

Patriarchy
Patriarchy exists in most societies in the world. It is a centuries-old 
system that is based on sex and gender differences. Those who are 
physically more powerful exploit the weak. In patriarchal systems, 
men dominate and control everything – women and children, and 
even the earth that they plunder and destroy. Patriarchy is part 
of gender and culture. It can be and must be changed if we want 
to make the world a better place.

Draw the diagram 
on a large piece of 

newsprint. Ask the participants 
what they observe. Take them 
through the first 4 questions of 
analysis. Tell the participants that 
what they have been discussing 
is a simplified example of the 
social system called patriarchy. 
Ask them to try to define 
patriarchy. 

F CODE
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Patriarchy is a social system. It is a way of organising society. 
The word comes from “pater”, Latin for “father” and “arché”, 
Greek for “to rule”. Men developed patriarchy because they had 
the power. They had the leadership positions that power gave them 
and until recently they were also better educated. They attended 
meetings, made decisions concerning family and community 
matters, gave the family and the clan a name, led family rituals, and 
ate the choice food. The society was male-oriented and women 
were brought up to believe that they were not as good as men. 

How patriarchy developed: In the beginning men and women 
were all Gatherers, eating berries, roots, nuts and fruit, like baboons 
and monkeys do today. All worked together in that task. When they 
started to eat meat, it was men who hunted to provide it because 
of their superior strength. Men’s status grew and they made the 
rules and the laws about how men, women and children should 
behave. 

In the past, women’s role was to bear children and do the domestic 
chores. Nowadays many women have a job outside the home. 
Often they are still expected to do all the household work. This 
work and caring for children is essential work, without which 
societies would collapse, but it is not valued and is poorly paid. In 
many societies, although women do two-thirds of the work, they 
are as unimportant as children. Women’s potential and unique 
experience is unrecognised and underdeveloped. And women who 
are unable to produce offspring are often scorned and shamed. (It 
is often the man’s low sperm count that prevents the pregnancy, but 
the woman is blamed)

In many countries, women only obtained the vote during the last 
100 years after they had campaigned for many years for that right. 
In England, for example, the universal franchise for women was 
only achieved in 1928 after a 50-year struggle!

Patriarchy in the Bible

The Judaeo(Jewish)-Christian society has had a great influence, 
even on people who are not religious. The Bible played a role 
in developing patriarchal attitudes in our society. Everyone 
knows the story about Eve being made from Adam’s rib, but very 
few people realise that there are two stories of Creation in Genesis. 
The first story is told in the whole of Chapter 1 and in Ch 2, verses 
1 to 4. In that story, God created men and women in God’s own 
image. The story of Adam and Eve is a different story, written at a 
different time. It is told in Chapter 2, verses 5-25 and Chapter 3, 
verses1-19

Ask the participants if 
they know a Creation 

story in the Bible. Then give this 
input.

F
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Listen while two people read the two creation stories. 
One will read the first story. The other will read the second 
story. Then buzz in threes for 10 minutes to find the places 

where patriarchy is shown in the second story. Note how Adam and 
Eve try to excuse themselves. Also look for places which show a lack of 
environmental knowledge.

In plenary (the whole group) share stories you have heard about woman 
being the temptress, about how dangerous snakes are, and that working 
the soil is a punishment from God? What effects have these attitudes had 
on women and girls, on our attitudes towards the soil and on biodiversity? 
Does the Creator make bad creatures?

A How is God 
described? 

Help participants to see how 
Adam blames Eve and Eve 
blames the Snake instead of 
taking responsibility for their 
own actions. Help them to read 
the story with Environmental 
Eyes too. What is said about 
the soil? And about snakes? Are 
these things true? 

After the plenary sharing, read 
the next three paragraphs with 
the participants, and help them 
to understand what they are 
reading.

F

Women were not educated and could not read and write at the 
different times when the books of the Bible were written. The 
Bible was written by men. Many parts of the Bible contain pre-
scientific explanations of natural phenomena such as childbirth, 
and are about men’s achievements, men’s wars and men’s way of 
organising society, with kings and slaves and many different laws. 
The Transcendence is pictured as a man and called God. This is 
an anthropomorphic (giving human qualities) way of describing 
something that is way beyond the understanding of any human 
being. Other Biblical writers have described the Transcendence as 
a “Gentle Breeze” or “Ruah” the Spirit, a “Mother Hen with her 
chicks” and a “Woman looking for a coin”. The Hebrew word for 
God is “Yahweh” – “I am the one who gives purpose to people’s 
lives.” 

Feminist biblical scholars are those women, and a few men, who 
study the Bible critically and with women’s eyes. During the past 
50 years they have done a lot of research to identify the patriarchy 
in Bible stories, and to look behind it to find out what women in 
biblical times did and said. Patriarchy often promotes conflict and 
power struggles, war and poverty. Men can cause women to fight 
over them. These stories are there in the Bible too. One example is 
Sarah, who was terribly ashamed to be barren. She fought with her 
young slave woman Hagar after Abraham made Hagar pregnant. 
(Genesis Chapter 16.)

Many Christians and Jewish people take these Creation stories 
literally, as though they really happened. But modern biblical 
scholars interpret them as myths. (A myth is an early explanation of 
how superhuman beings or natural phenomena came to be.) Myths 
were passed on from generation to generation in the Middle East as 
people tried to explain difficult aspects of life. 
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Patriarchy’s economic system

Patriarchy is a system of control. It has developed an economic 
system to support it. Capitalism is about taking resources from 
the earth and producing goods to make more and more profits. 
In a capitalist economic system, the poor get poorer and the rich 
get richer. This is happening in South Africa too, despite all the 
grants and pensions we now have. And who are the majority of 
the poor? Women and children. Capitalism does not like diversity. 
Instead it promotes monoculture. It makes rules about how men 
and women should behave; what crops they should grow and how; 
and what they should wear. Most women until now have not dared 
to step out of line – out of the patriarchal capitalist system – and be 
different.

The messengers of patriarchy

Getting rid of patriarchy

Patriarchy is internalised in us. It has become part of us. We 
girls and women have grown into patriarchy. It surrounds us. It 
is imprinted in us. (Imprinting is how we learn to talk – we mimic 
or copy what we hear, the way our parents talk.) We are part of 
patriarchy. It is our culture. We think like members of a patriarchal 
system. We behave like members of a patriarchal system. We 
are members of a patriarchal system. We believe that we are 
inferior. Our minds are colonised by the rules of the system that 
has been handed down through the ages from women to boys and 
girls, from men to women, from women to women and from men 
to men, and from men to boys. By means of peer pressure it is also 
transmitted from boys to boys and from girls to girls.

Work in groups of 7 or 8. Discuss the following questions:
• What are the rules and messages that you received in the 

past that perpetuate the system of patriarchy?
• Who were the messengers, the “evangelists”? 
• What are the messages you are still getting? 
• Who is passing on the culture of patriarchy and how do they 

do it? 

A Make sure the 
participants understand 

the questions. 
After 20 minutes ask each group 
to produce a one-minute skit to 
show one of the situations they 
discussed.

F

Tell the 
participants that they 

are going to work on ways to 
defeat patriarchy.

F
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Give the participants 
copies of the 

conversation between the two 
women. 
Give them 5 minutes to read 
and reflect on it. 

F

Tell the participants 
that the second woman 

is an example of internalised 
patriarchy. Then refer to the 
riddle on page 22. How many 
were not able to figure it out? 
If they were not able to see the 
simple answer that the surgeon 
was a woman, they have 
internalised patriarchy: because 
surgeons are important, they 
must be men.
Both women and men need to 
be liberated from patriarchy. 

F

Do you work?

So what do you do every day?  

food 

work!   
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SKIT: Advice for a bride

A young woman who is getting married is sitting on a traditional grass 
mat. Four older women give her advice on how she should behave.  

CODE Ask some 
participants to   

 volunteer for a skit.

F

Do an analysis 
of the Code, using the 

first four questions: What did 
you see happening? etc.

F

food and never keep 

what to do

When 
you have 

work.
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Excerpts from the SA Constitution
 Chapter 2: Bill of Rights

7. Rights 

 This Bill of Rights is a cornerstone of democracy in South 

Africa. It enshrines the rights of all people in our country and 

affirms the democratic values of human dignity, equality and 

freedom. 

9. Equality  
1.  Everyone is equal before the law and has the right to equal 

protection and benefit of the law.

2.  Equality includes the full and equal enjoyment of all rights 

and freedoms. To promote the achievement of equality, 

legislative and other measures designed to protect or 

advance persons, or categories of persons, disadvantaged 

by unfair discrimination may be taken. 

3.  The state may not unfairly discriminate directly or 

indirectly against anyone, on one or more grounds, 

including race, gender, sex, pregnancy, marital status, 

ethnic or social origin, colour, sexual orientation, age, 

disability, religion, conscience, belief, culture, language 

and birth. 

4.  National legislation must be enacted to prevent or 

prohibit unfair discrimination. 

10. Human dignity 
 Everyone has inherent dignity and the right to have their 

dignity respected and protected. 

12. Freedom and security of the person  
1. Everyone has the right to freedom and security of the 

person, which includes the right:

a. not to be deprived of freedom arbitrarily or without 

just cause; 

b.  not to be detained without trial; 

c.  to be free from all forms of violence from either public 

or private sources; 

d.  not to be tortured in any way; and 

e.  not to be treated or punished in a cruel, inhuman or 

degrading way. 

Is there any law in South Africa that gives girls and women rights?

 Yes. The South African Constitution has a Bill of Rights that 
guarantees women’s rights and protection. In your groups, discuss 
the rights in Numbers 7, 9, 10 and 12:

Tell the participants 
that they are going to 

examine the older women’s 
advice to the new bride in the 
light of South African Law. 

If possible, hand out copies 
of the SA Constitution 
and ask the participants to 
turn to Chapter 2: Bill of 
Rights. Otherwise give them 
photocopies of the text. Divide 
them into groups of seven.

F

Ask the participants 
to report their findings 

in a plenary session.

F
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In South African Law, girls and women should receive the same 
educational opportunities as men. The policy of Affirmative Action, 
which legislates that employers have to employ a minimum quota 
of women employees, is intended to promote Number 9.4. above.

The SA Police Service is required to investigate human rights 
and gender abuses. And two state institutions exist to carry out 
Chapter 9 of the SA Constitution. They are the Human Rights 
Commission and the Commission for Gender Equality. The 
Commissioners can be called to educate communities about gender 
rights and will investigate cases of gender discrimination. 

Jesus’ critique of patriarchy

Jesus is regarded by many people as one of the first feminists. A 
feminist believes that men and women have equal rights. Jesus 
came to remove patriarchy. He brought the message of justice, 
freedom and liberation from patriarchal religious and domestic 
practices. He frequently broke Jewish laws and customs. Jewish, 
Muslim and Hindu feminist theologians are also studying their 
scriptures (holy writings) to find the patriarchal influence in them 
and the effects on women of those faiths.

Jewish culture was very patriarchal. Men held all the leadership 
positions. Women and girls were treated as inferiors to men and 
boys. Women were not able to participate fully in religious life 
and sat separately in the synagogue. Every morning Jewish men 
said a prayer: “Thank you Yahweh (God) for not making me a 
woman”. This prayer meant that the man was very grateful that, 
unlike women who were not allowed to do some things, he could 
participate fully in religious observances.

Listen while three participants act the story of Mary and Martha 
(Luke 10: 39-42). Then discuss it.

Include the following point in your discussion.

In the Mary and Martha story, Martha was acting out her 
internalised, patriarchal women’s role – doing the cooking and 
housework. She could not cope with the fact that her sister had 
broken out of that role and, instead of addressing Mary herself 
assertively, she used unassertive behaviour by asking a man, Jesus, 
to help her. Mary, on the other hand, sat with Jesus as a disciple, 
discussing religious matters and learning from him, and enjoying 
her liberation from patriarchy. Jesus was also challenging his 
Jewish culture, which said that only men could become disciples to 
a spiritual master.

Tell them that these 
are some tools to get 

rid of the patriarchal system. We 
have heard how British women 
had to organise and battle to get 
the vote.

F

Ask the participants 
if we can use our faith 

to assist us? 

F

We will look at one 
story about how Jesus 

liberated women. To understand 
this story, it is necessary to 
know something about Jewish 
culture at that time. 

F

Lead the participants 
in a discussion about 

the similarities between Jewish 
culture and Church/African 
culture in relation to women.

F

Choose 3 people to 
act the story of Mary 

and Martha.
Make sure that the discussion 
which follows covers the points 
mentioned in the text.

F
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Discussion and reflection

In groups of seven or eight, think about and discuss the tools 
you can use to get rid of patriarchy. Use strategic gender analysis to build 
insight, courage, assertiveness and solidarity with other women. 
At the end of the discussion, spend some time thinking individually, in 
silence, about the patriarchal attitudes you still have and how you can 
change them. 
Return to your group and take turns to present your plans for how to 
change your own patriarchal attitudes and practices – and those practised 
by men, women, boys and girls – at home, at work, and in the community.

AThe participants 
should first discuss in 

their groups for 30-45 minutes, 
and then think in silence about 
their own attitudes. After this 
they should be ready to share 
ideas about what they can do to 
change their patriarchal attitudes 
and habits.

F

I am the Beloved Daughter

To give participants a time to practise being alone in a prayer 
experience; and to build up their self-esteem.

The Spirit then led Jesus into the Wilderness to reflect on what had 
happened at his baptism and to discern about his future. He found 
that his ministry was to share about his experience of being totally 
loved by God, and to help others know that they too were totally 
loved by God.

Read or listen to Mark Ch.1: v.11. Then think what Jesus felt 
and thought as he came out of the water after his baptism.

ARead Mark 
Ch.1: v.11. Tell the 

participants that as Jesus came 
up out of the water, he had the 
extraordinary sensation of the 
Spirit descending on him and 
revealing to him that he was 
totally loved by the Creator. 

F

A time of Solitude

Find a quiet place on your own. Reflect on the story of Mary and Martha 
and talk to Jesus about your own life as a girl or woman. Ask him to help 
you understand that you are totally loved and accepted by your Creator.

A
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EARTH AND ENVIRONMENT
“I am a creature of the Universe” 4

Theme

There is a commonly-held belief that the human being (Homo sapiens) is more important than 
all other creatures and natural phenomena. Most human beings live unaware of their intimate 
relationship with the elements and creatures that bring them life. The anthropocentric (human-
centred) behaviour of humans is bringing about the Sixth Great Extinction of Species and major 
destruction to our planet, Earth. At the same time human beings have great intelligence and can 
reflect on and contemplate their reality. In the course of presenting this material, our hope is that 
participants will become aware of the threat their actions pose to biodiversity and will act swiftly 
to avert their own extinction and those of other species. 

1. What is the Environment?

Why did you struggle? It is because we are cut off from the 
environment. 

During this workshop you are going to learn how we can become 
more in tune with the earth, our home. 

This code should 
not take more than 5 

minutes. Be strict about giving 
each person just one minute to 
share in steps 1 and 2.

F
STEP 1: Find someone you don’t know well. The two of you should tell 
each other about the place where you live. You should each take just 
one minute to share. 

STEP 2: Leave your partner and find another person you don’t know 
well. For one minute, tell that person about the place where you live, 
but do not mention any human-made feature – no roads, bridges, 
buildings, cultivated fields or plantations. Then your partner will also 
tell you about the place where she lives, in just one minute.

CODE

Ask the participants 
to share their ideas on 

what happened during the first 
sharing (STEP 1). 
Then ask them what happened 
during the second sharing 
(STEP 2) when they did not 
mention any human-made 
feature? Was it much quieter 
and more difficult to share? 
Participants will probably say 
that there was a lot of noise 
while people shared in STEP 1. 
Usually groups struggle with 
STEP 2, especially if they live 
in cities. (Groups who are 
environmentally aware may 
do the second part well. In 
that case, ask one of them to 
share with the whole group and 
congratulate them.)

F
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Here is an example of how to share without mentioning any human 
construction: 
“The place where I live is close to a small rocky hill. I have a few 
insect and mammal neighbours: ants, flies and a mole that digs in 
the soil and leaves small mounds of earth which show that it is 
there. There are also many people who live near me. Before I go to 
sleep at night I look at the sky and see many stars. Sometimes the 
moon is full. At other times, when there is mist or rain, I cannot 
see the stars. Shortly before the sun rises in the mornings, the birds 
start singing to welcome the new day.” (You can name some of the 
birds and the sounds they make). 

The natural environment consists of 4 elements put together in 
millions of different combinations to make natural phenomena. 
Human beings are a phenomenon of nature and were the last 
creatures to evolve.

2. The 3 Principles of the Universe
To help the participants understand that life is dependent on a vast 
number of connections and relationships of elements and species in 
the universe, and to assist them to integrate this understanding into 
their own spirituality. 

Interiority

Each phenomenon has its own integrity, its uniqueness. No 
other creature has the same physical make-up. The DNA with its 
chromosomes and genes determines shape and what creatures look 
like. When we consider animals, each member of each species is 
different. Every leopard has unique spots. Each zebra has unique 
stripes. Scientists studying leopards and zebras feed the patterns 
of stripes and spots into their computers. They give each animal a 
name and can recognise them years later from photographs. 

Notice that the 
four elements are 

mentioned in this example. Ask 
the participants to identify the 
4 elements in this description: 
Soil, Air, Water and Fire. Tell 
them that the Sun is fire and is 
the nearest star. Every person 
and every creature is made up 
of these 4 elements. Is there fire 
in our bodies? Yes, feel the heat: 
37,4º Celsius.

F

Think about the following three words. What ideas 
come into your mind when you see or hear each   

  word? Share your ideas.

Interiority
Communion
Differentiation

CODEWrite each word on 
a sheet of newsprint. 

Put the sheets up on the wall.
Ask participants what comes 
to their minds when they hear 
each word. Write their answers 
on the newsprint. Link the 
following explanations to their 
responses.

F

Pass around pictures 
of leopards and zebras.

F
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No-one has the same interior life. Every creature is its own mystery. 
It has a sacred/holy quality. It has its own self-organising capacity 
buried deep inside it. 

The Interiority of human beings is different from animals. Animals 
act from instinct which is part of their interiority. Human beings 
have freedom built into their interiority. They can choose how to 
react, how to behave. 

Communion

There is a unifying force in the Universe that ties everything 
together by means of a very complex Web of Relationships. Every 
creature, including the human being, is related to others in eco-
systems that are linked to other ecosystems, in a vast Whole. 
What happens in one eco-system will affect other ecosystems 
and creatures. Think about a carbon atom. Protons, neutrons 
and electrons are in communion to produce the carbon atom. In 
our bodies, each carbon atom is part of a cell in an organ that is 
in communion with many other organs that help our bodies to 
function. Refer to Women and Health, page 66.

Make a link to 
Freedom in the Wheel 

of Fundamental Human Needs 
(see Theme 1).

F

Ask participants: Do 
you live IN the earth 

or ON it? Take the participants 
outside and tell them to try 
jumping off the Earth. 
They cannot do so because 
the force of gravity pulls them 
back each time. We are in 
communion with the earth. 
And we in the earth are in 
communion with the whole 
Universe.

F
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Differentiation

There is a movement towards greater and greater diversity during 
the process of evolution. Think of the amazing colours of the 
peoples of the world, and of the wonderful variety of flowers and 
animals. We are meant to be different and we should honour and 
celebrate our differences.

3. The New Story of Creation
The New Story of Creation helps Believers understand the 
Creator’s mysterious genius in the unfolding wonders of the 
universe. The universe has emerged and developed over 14 billion 
years. This length of time was necessary for human life to evolve. 
For us as Africans, it is very affirming to know that humanity 
began in what is now called Africa. The “Cradle of Humankind”, 
which includes the Sterkfontein Caves, is one hour’s drive from 
Johannesburg. It is considered by many scientists to be the area 
where some of the first human beings walked the earth. It has been 
declared a World Heritage Site because of its importance.  

The Adam and Eve Story has led to the oppression of women 
throughout the centuries, by justifying that men should dominate 
women. The New Story, however, builds women’s self-esteem 
when they understand that the Adam and Eve Story – so well-
known to Jews, Christians and Muslims – is a pre-scientific 
explanation of how the Earth came to be. The Adam and Eve story 
came from patriarchal Middle Eastern cultures.

Our Tribal Creation Stories

All of us are descended from tribal people. Our ancestors were 
once part of tribal groups such as the Druids, Celts, Angles and 
Saxons of Europe; the Sioux, Dakota, and Inuit of North America; 
the Maya of South America; the Aboriginal tribes of Australia; the 
Maoris of New Zealand; the Bedouin of the Middle East; the Moors, 
Berbers, Maasai, Kikuyus, Khoi-San, Griquas, Bhacas, Amazizi, 

1. Stand in a circle and in silence look at each person. Every 
one is different – the features, the colour, the shape, the 
height. 

2. Go outside and try to find the three principles at work in 
nature around you, including the sun and the air. (If you do 
this at night you can also see the moon and stars.) 

A

Make a link to 
discussions on Culture  

 and Heritage.

F
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Zulus, Xhosas, Batswana, Shangaan, Basotho, and Shonas of 
Africa. 

Our tribal ancestors lived in communion with the rhythms of 
the earth for thousands of years and their footprint on the earth 
was light. We should honour them for their age-old traditions, 
rituals and rites to celebrate the earth as the only source of life for 
themselves and the creatures who shared their world. Some of 
us are so far removed from our tribal heritage that we no longer 
know the stories of our people. We have lost touch with the land in 
which our ancestors found and planted food, in harmony with the 
seasons. We have lost our roots.

The good news is that not everything is lost. Deeply embedded in 
our bodies is our cosmic memory that links us to the Universe. This 
memory has been developed from the wisdom and life experience 
accumulated by native people over the ages. We and our planet 
Earth cannot survive without that wisdom. 

All tribes and religions have their own stories about how the 
earth came to be, about their ancestors and how they lived. The 
elders had pre-scientific explanations of natural phenomena and 
passed these pre-scientific stories on to their children over many 
generations. The children learned what to believe, how to behave, 
and the values that were important to their tribes.

A Native American Story of 
Creation

The Spirit that is everywhere has thousands of colours that glow in 
a rainbow of song and movement. The Spirit is called “Old Spider 
Woman”, “Serpent (Snake) Woman”, “Corn (Maize) Woman”, “Earth 
Woman”. This Spirit made Creation, Earth, Creatures, Plants and Light. 
This Spirit is the Father and Mother of all people and all creatures. She 
appears on the fields, in the forests, in the mountains and deep valleys, 
in the rivers and beneath the seas. 

A Zulu Creation Story
The sun was shining and suddenly there was a big disturbance in the 
reeds. The Ancient One, Mvelingqangi, and his wife came out of the 
reeds in the form of snakes. They shook off their tails and developed 
human heads and bodies. Then Mvelingqangi breathed his breath 
and by the word of his mouth created everything, people and cattle, 
elephants, stars, moon, mountains, streams and snakes. He taught the 
people to hunt, to make fire, and to grow food.

CODE Ask participants to 
share stories about 

creation told by their elders or 
in books. Refer to the Bushman 
story in Theme 2 – Culture and 
Heritage. 

F
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Creation stories in the Bible

The Bible was written in the Middle East when the tribes there 
had already moved from being hunter-gatherers to a more settled 
existence at the beginning of agriculture, 10 000 years ago. The 
tribes living around the Tigris and Euphrates Rivers told the 
following two stories of Creation to explain how people came to 
be. The stories were written down in the Torah (Jewish scriptures). 
Both Jews and Christians use these stories – the Christian Bible 
includes the Torah (Genesis, Exodus, Leviticus, Deuteronomy, 
Numbers). If the Bible had been written in Southern Africa the 
Creation Stories of South Africa would have been in it. 

Story One: (Genesis 1: 1-31 and 2:1-4)

The Story of how the Creator made the Universe in 6 days

Human beings were made male and female in the image of the 
Creator, who rested on the seventh day. “In the beginning Yahweh 
created heaven and earth. Now the earth was a formless void. 
There was darkness over the deep, with a divine wind sweeping 
over the waters.” (Gen. 1: 1)

A remarkable feature of this story is how closely it follows the 
scientific evolutionary process, if the “days” in Genesis 1 are 
understood as millions or billions of years. 

Story Two: (Genesis 2: 5-25)

The Story of how the Creator made the earth and biodiversity, and 
Adam from soil and Eve from Adam’s rib

The people who wrote down the creation stories were men. They 
used anthropomorphic images, giving the Creator human qualities 
like themselves – God was manlike and used human language.

How Science has improved our understanding of 
natural phenomena

Although our ancestors knew little about modern science, it was 
their discoveries and creative inventions that laid the foundations 
of our scientific knowledge today. The use of fire for energy and 
the invention of the wheel were major steps forward. Scientific 
knowledge evolved from one generation to the next over the ages. 
We are privileged to be able to use the accumulated scientific body 
of work to explain natural phenomena and to understand our 
world. We can examine the beliefs and superstitions of pre-scientific 
peoples regarding natural phenomena. Scientific knowledge can 
liberate us from many fears of the unknown that trapped our 
ancestors.

Make links to 
patriarchy in Theme 3 – 

Strategic Gender Analysis.

F

Ask the participants 
what older people have 

told them about lightning and 
thunder.
Add this: Pre-scientific beliefs 
state that thunder is dangerous 
and can be avoided by climbing 
under a bed, hiding in a 
cupboard, or closing the curtains 
and praying with a lighted 
candle. 

F

Ask participants to 
read the two stories. 

They could be read dramatically 
or acted.

F
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Science tells us that lightning is indeed very dangerous. It is 
electricity that has built up in the clouds and needs to be earthed 
on the land. It is safer to be inside a shelter and to avoid being 
under a tree during lightning activity because lightning hits the 
highest point. It is safest to lie down when caught in a storm. 
Thunder is the noise the lightning (electricity) makes as it travels 
very fast through the earth’s atmosphere making a booming noise 
as it breaks the sound barrier. It is possible to tell how far away a 
storm is by counting the seconds between each flash of lightning 
and the following thunder clap. The more seconds you can count, 
the further away is the storm. If the thunder clap and lightning flash 
happen simultaneously the lightning is right overhead and is very 
dangerous.  

Scientists (including astronomers, archaeologists, anthropologists, 
meteorologists, physicists, palaeontologists, philologists, medical 
doctors and veterinary surgeons, botanists, zoologists, chemical 
engineers), have researched the Earth and the creatures that 
have inhabited it over the ages. Some have collected data about 
rocks – how old they are, what substances they are made of, what 
processes they have been through. Others have studied old bones 
and plant fossils to find out how they evolved over the centuries.

Galileo Galilei, in the region now called Italy, invented the 
telescope. It is a machine for looking at the stars and planets. Huge 
telescopes nowadays look back billions of years into the past. In 
past ages people believed that the Earth was flat. Today we know 
that is not true. We have seen our Universe through telescopes and 
have pictures of the round Earth taken from space. 

Charles Darwin wrote a book called “The Origin of Species”. It 
explained how the Earth and all its creatures evolved. Raymond 
Dart discovered important information about our early human 
ancestors, the Hominids. “Mrs Ples” is one of these. Fr Pierre 
Teilhard de Chardin, a Jesuit priest, integrated religious 
experience and Christian theology with natural science and the 
theories of evolution. He saw humankind heading for an “Omega 
Point” where the spirit of the Earth will lead us to a new state of 
peace and planetary unity: “The Age of Nations is past. The task 
before us now, if we would not perish, is to build the Earth.”

Stages of the New Story

1. 14 BILLION YEARS AGO the story began with a huge 
explosion of energy, known as the Big Bang. That energy 
contained all the matter that has developed over billions of 
years into all the phenomena of creation that we know today.

2. 12 BILLION YEARS AGO the matter evolved into the first 
stars, followed by many more stars.

satellite
computer

telescope

Galileo
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3.  4½ BILLION YEARS AGO our star, the Sun, appeared 
surrounded by the planets that we call the Solar System. 
(Sun in Latin is “sol”, hence solar energy and solar panel). 
The Earth and Moon formed during this process and began 
to cool. 

4 3 BILLION YEARS AGO simple cells appeared in the 
water covering the earth. These cells were single and had a 
nucleus containing the DNA for everything that would later 
evolve.

5. 2 BILLION YEARS AGO oxygen became a large part of the 
atmosphere. This major development speeded up the process 
of creation. 

6. 1 BILLION YEARS AGO single cells united to form the first 
sexual unions.  

7. 900 MILLION YEARS AGO multi-cellular creatures 
evolved.

During the following periods there was the bursting forth of 
great biodiversity:

8. 500 MILLION YEARS AGO plants appeared.
9. 410 MILLION YEARS AGO fishes evolved with a 

backbone and nervous system.
10. 380 MILLION YEARS AGO amphibians such as frogs 

evolved. They lived on land and in the sea.
11. 395 MILLION YEARS AGO thousands of different species of 

insects evolved.
12. 350 MILLION YEARS AGO reptiles appeared.
13. 220 MILLION YEARS AGO mammals evolved. Some of 

them evolved to live in the sea, e.g. dolphins, whales and 
seals. Others lived on the land. Some ate plants. Others were 
predators, eating other animals. 

14. 150 MILLION YEARS AGO flowers appeared adding many 
beautiful colours to the earth.

15. 150 MILLION YEARS AGO birds evolved wings enabling 
them to fly.

16. 6,5 MILLION YEARS AGO two paths of evolution occurred. 
Human beings and the ape family share a common ancestor 
which lived before this date. (Modern chimpanzees still share 
99% of human genes). Along one path, monkeys, baboons, 
gorillas and chimpanzees evolved. Along the other path, 
human ancestors evolved. Our early ancestors are called 
Hominids. In our understanding of the New Story, “Adam 
and Eve” would have evolved during this period. There must 
have been many “Adams and Eves”, not just one couple.

17. 10 THOUSAND YEARS AGO, San Bushmen appeared. 
They were Hunter/ Gatherers. (They moved from place to 
place eating berries, roots and nuts from the trees and plants, 
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As you tell the New 
Story, show how the 

three Principles of the Universe 
– Interiority, Differentiation and 
Communion – are at work.

F
Look at the diagram of the New Story spiral showing the stages of the 
creative process. Prepare flash cards before the session begins, with the 
date and name of each new stage of development. Find pictures to use 
or draw something suitable to illustrate each point. Put the flash cards 
in chronological order, beginning with the Huge Explosion of Energy 
14 billion years ago (“The Big Bang”), and ending with the most recent 
event. Ask someone to help you as you explain each point. Arrange the 
flash cards in a spiral on the floor as you tell the New Story, starting at the 
centre.

F
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and shooting animals, especially eland and other buck, with 
arrows for meat. 

18. 10 THOUSAND YEARS AGO was the beginning of 
agriculture when people began to plant seeds in the soil 
and domesticate animals to produce food for themselves. 

19. FROM 4 000 TO 1 400 YEARS AGO was the period of the 
Great Philosophers (Thinkers) and the Great Religions 
of the World. People’s brains were developing and they 
had the time and leisure to reflect on their origins and their 
lives. Human Beings have the privilege of looking at the 
whole creative process and the whole of the biodiversity of 
Creation, and saying “Yes, it is very good.” The Creator calls 
us to be Co-creators and stewards of Creation. 

 3 500 YEARS AGO: The Exodus of the Israelites from 
Egypt under Moses’ leadership and the emergence of 
Judaism. It was during this 600 year period that different 
parts of the Torah were written down.

 2 500 YEARS AGO. Confucianism in China and 
Buddhism in other parts of Asia were born.

 2 010 YEARS AGO. Jesus was born and Christianity 
began.

 1400 YEARS AGO. Mohammed established Islam in the 
Middle East.

20. 450 YEARS AGO European countries colonised the rest of 
the world.

21. 200 YEARS AGO the Industrial Revolution began in 
Britain and spread to the whole world. Production moved 
from homes to factories with production lines.

22. 150 YEARS AGO Karl Marx taught his theories of 
socialism and communism.

23. 75 YEARS AGO Adolf Hitler and Nazism were powerful. 
Six million Jews were killed in Europe.

24. 62 YEARS AGO the first Apartheid Government was 
elected in South Africa in 1948. Bantu Education and the 
Bantustans came into being. Some political parties were 
banned and thousands of South Africans died.

25. 20 YEARS AGO Mandela and other political detainees 
were released from prison in 1990 and political parties were 
unbanned. The African National Congress won the first 
democratic elections in South Africa in 1994. 

26. YOUR DATE OF BIRTH

Add events that 
you and the participants 

think are important.

F

Each participant is invited to trace her development from 
the time of the Big Bang/Explosion till the present moment by 
walking in silence along the Spiral, taking note of each stage. 

ATo save time, two 
or three people can 

walk the spiral at the same time, 
walking one behind the other.

F
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Two girls talking to each other: 

Zanele: “I have seen an advertisement for a job in the “Trees and 
Seedlings Nursery” that I am going to apply for because I don’t have 
money for tertiary education. 
Nomsa: “Are you crazy? People who have Matric don’t work with the 
soil! That job is for uneducated people. You have to wear old clothes 
and tie your hair up in a scarf. Imagine what people will say when 
they see you, a Matriculant, getting your hands dirty. They will stop 
respecting you. Soil is dirty. You must look for a better job than that.” 

CODE Lead the participants 
in analysing the Code.

F

South African history: About the land and soil

South Africa has not always been a country. It became a country 
recognised by other countries in 1910. 200 years ago many chiefs 
ruled different parts of the area. Some famous rulers of the 19th 
Century (1800-1999) were Kgosi Sekhukhune of the Bapedi; Khosi 
Moshoeshoe of the Basotho; Inkosi Shaka of the AmaZulu; Inkosi 
Ntombela of the AmaBhaca; Inkosi Mandela of the AbaTembu; 
Inkosi Sobhuza of the AmaSwazi; Kgosi Moroka of the Barolong; 
Khosi Khama of the Batswana and Kgosi Modjaji the “Rain 
Queen” of the Balobedu who live in a lush area of mountains and 
indigenous forests near Tzaneen in Limpopo. 

During the 19th Century most of Southern Africa was conquered 
by the British and became part of the British Empire. There 
were the British Colonies of Natal, Zululand, the Cape, 
Basotholand, Swaziland, Southern and Northern Rhodesia and 
the Bechuanaland Protectorate. The Orange Free State and the 
Transvaal were Afrikaner Republics and Mocambique and Angola 
were Portuguese colonies. The British Government in London 
encouraged British people to settle in their colonies. In Natal there 
were settlements of British in Pietermaritzburg, Richmond, Ixopo, 
Highflats, Creighton, Bulwer, Durban, and Underberg. They named 
their streets, farms and buildings after places in Britain or after 
famous British leaders. 

Hold a short 
discussion about 

why we now have street and 
other name changes. Link 
this discussion to the need 
for Identity in the Wheel of 
Fundamental Human Needs.

F

4. Earth I Am, Soil I Am 
“Remember, Human Being, that you are dust and to dust you shall 
return.” 
(Ash Wednesday Liturgy)

To help the participants understand where their negative attitudes 
towards the soil and work with the soil come from, so that they can 
reclaim the soil as a friend and start benefiting from it. 
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Some settlers started farming to provide food for the British settlers 
who lived in the towns. The weather conditions were different from 
England and Scotland and they were not as good at farming as 
the local people, like Maphitha Bhengu, Nokukhanya’s father. He 
understood and listened to the messages in nature, the winds, the 
seasons and the birds, like the Red-chested Cuckoo, uPhalane, 
which sings in September and October: “Piet my vrou”, “Phezu 
komkhono” (“get into your fields and start working”). The local 
farmers knew the correct times for planting the different seeds and 
how to look after them well. 

Nokukhanya Luthuli:

“My father was a big farmer,” says Nokukhanya. “He had a good 

house by the standards of those times and he had many cattle and 

goats and a lot of land which he had bought. He let some of this 

land to other people. He had a horse and cart for travelling.

“He used to plant all sorts of crops such as mealies, round red 

beans with a black spot (izindlubu) and small dark-grey beans 

(imbumba). He would store these crops in one of his granaries 

(isilulu) – he had four or five of them – and then sell during times 

of famine. By the standards of those days he was well off. He wore 

a watch with chains that could fasten. There were very few men 

who were wealthier in the Ngcolosi area.”

[“Nokukhanya, Mother of Light”, page 19]

David Dale Buchanan, editor of Natal Witness, 1869:
“The progress made by the Kaffirs in agriculture is fast giving 

them the lead in supplying local demand. They now grow forage 

extensively – a thing totally unknown in 1858. They have, during 

the last ten years, bought many hundreds of ploughs – indeed 

you might say, with truth, thousands. They all have a few oxen; 

they are adept at breaking the oxen in; they can make their own 

yokes, yokeskeys, trektouws, reins, neck straps, and, indeed, all 

that is necessary to set them up as ploughmen… Under present 

arrangements, and indeed under any equitable arrangement, 

the Kaffirs must for many years to come make it impossible for 

white men, without capital, to get a living in ordinary agricultural 

pursuits in Natal; and perhaps in wagon driving.”

[Extract from “The Emergence and Decline of a Natal Peasantry c 

1850 – 1910” by John Wright]

Read aloud 
the extracts from 

“Nokukhanya, Mother of Light” 
and “The emergence and 
decline of a Natal Peasantry”

F
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Umgeni Magistrate, 1878:

“The labour supply has year by year become more inadequate as 

the Natives become richer, and yearly cultivate a large acreage 

with the plough, besides engaging in transport riding on their 

own account.”

[Extract from “The Emergence and Decline of a Natal Peasantry c 

1850 – 1910” by John Wright]

There were successful farmers like Maphitha Bhengu in other parts 
of the country too. Colin Bundy’s research in the Transkei found 
that Xhosa farmers were doing well selling their produce to the 
settlers. The settler farmers complained to the colonial governments 
about the competition from the native farmers so the rulers 
introduced taxes on the Zulu and Xhosa families. The taxes had to 
be paid in cash. At that time people used to barter their produce 
and there was no cash economy. Men and older boys were forced 
to go to the diamond or gold mines, or work on the British settler 
farms to earn money. This was the beginning of the migratory 
labour system and the decline of agriculture amongst the native 
population.

But worse was still to come. In the Natal and Zululand colonies 
from 1873 under Shepstone (“Somtseu”), African people were 
moved off the good farming land into reserves to make room for 
settler farms. There was not enough land in the reserves. They 
became overgrazed and badly eroded. The erosion can still be seen 
in Centocow and the Mkhomazi Valley near Bulwer.

In 1910, without consulting the Africans who lived there, the British 
Government created a new country, the Union of South Africa, 
by joining Natal, Zululand, and the Cape Colony to the Afrikaner 
republics that Britain had defeated in the Anglo-Boer War. The 
SA Native National Congress (ANC) was founded in 1912 to fight 
against this new development and the laws it was introducing. 
The all-White Government was too strong, however, and passed 
the Natives’ Land Act in 1913. This law forbade people who were 
not of European origin to buy land. Land dispossession continued 
throughout the 20th Century. From 1960-1980 3½ million African 
people were forcibly removed from their land in so-called “White” 
areas to the Bantustans – KwaZulu, KwaNdebele, Kangwane, 
Ciskei, Transkei, Qwa-Qwa, Kangwane, Lebowa, Gazankulu and 
Venda.

Africans, including small children, worked on the settler farms 
where working conditions and wages were bad. Many escaped 
farm work by moving to industries in the cities or on the mines. 
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They began talking badly about the rural areas as “Emaphandleni” 
(“outside the cities where the real life is”) instead of “Emakhaya” 
(home). Many city dwellers regarded rural people as backward and 
this attitude persists to this day. 

In other parts of Africa it is different. People value the soil 
and work in their gardens every day. For example in Tanzania, 
everyone has a piece of land (shamba) and all members of the 
family work on the land to produce food for their households. 
To set a good example, former President of Tanzania, the late 
Mwalimu Julius Nyerere, worked in his shamba every day before 
going to his offices in Dar es Salaam. Visitors from other African 
countries are shocked to see South Africans buying cabbages and 
other farm produce in the cities to take home to their rural areas.

Terminology

It is important to understand that words have their own history and 
development.

Kaffir: Originally “Kaffir”, an Arabic word, meant an unbeliever, 
and was used by Muslims to describe people who did not believe 
in Islam. The British Settlers of the 19th Century called the native 
Africans “Kaffirs” when they first arrived. They did not mean to 
be offensive. It was similar to the way British Settlers in North 
America called the native peoples “Red Indians” and in Australia 
“Aborigines”. Mabele (sorghum) was called “Kaffir Corn”. It is only 
in the last sixty years that the word “Kaffir” has become a swear 
word in South Africa.

Native: A native means anyone who was born in a particular 
country. Thus a person from Europe can be a native of England 
or France or Germany. In South Africa in the last century, Africans 
were called “Natives” because they were born here.
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Soil, one of the Four Elements of Life

Soil is a living, highly organised and complex bio-diverse ecosystem 
which forms a thin layer on the earth’s surface. Soil takes between 
100 and 1 000 years to form. Healthy soil is about 50% solid 
and the rest is air and water. The solid parts (also called inorganic 
matter) consist of small pieces of weathered rock, lime, clay and 
sand which contain minerals like calcium, magnesium, potassium 
and salt. There are billions of different microbes in the soil, as well 
as bacteria and fungi. Microbes are the oldest form of life and are 
single-celled. They have been in existence for 3½ billion years. 
There can be one billion microbes in one teaspoon of soil. They 
can only be seen through a microscope. 

Different microbes have particular jobs to do in the soil. Some 
use lime to draw nitrogen from the air into the soil, or dissolve 
phosphorus into the soil’s water for energy. Others produce 
oxygen. Microbes assist in the process of nutrients moving from the 
soil to the plant through its roots and stems. If the soil is healthy 
the microbes produce micronutrients and enzymes that together 
make a rich, fertile “soup” for plants to absorb. The richer the soil 
nutrients are, the more nutritious are the crops that grow in it. 

The soil ecosystem also contains organic matter such as protozoa, 
and other animals like earthworms and moles. These break down 
the soil’s decomposing (rotting) plants. Humus is a very important 
part of soil and is formed when clay mixes with the carbon 
provided by vegetation. The clay in the soil absorbs the rain and 
releases it when there is no rain. Soil also cleans dirty water.

Refer again to the 
beginning of this 

theme for the four elements.

F

An example of microbes that could be found in soil
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Soil needs to be well protected and covered with plants or mulch. 
When soils are badly damaged by the use of chemicals and 
poisons, or because they lie bare for wind and water to remove the 
topsoil, essential nutrients are washed or blown away. Plants use up 
nutrients as they grow. When we harvest plants, we should always 
give back compost to repay the soil for what we have picked and 
eaten. 

We are all linked to the soil. Soil, like us, has its origins 14 billion 
years ago. We cannot survive without soil. We are soil. We are 
made up of the same matter as soil.

Reclaim the land and the soil as a friend

When the ANC came into power in South Africa in 1994, Africans 
were living on only 13% of the land, but they made up more than 
80% of the population. The new government has been trying 
to change that situation and is encouraging Africans to take up 
farming. 

Two women leaders, in their work with the soil, have set an 
example for us. They are Nokukhanya Luthuli and Wangari 
Maathai.

Who was Nokukhanya? 

Nokukhanya (MaBhengu) was a teacher who married Chief Albert 
Luthuli, who later became the President of the ANC. Albert did not 
earn much money and Nokukhanya took on the task of feeding 
the family in their Groutville home, near KwaDukuza (Stanger) in 
KwaZulu-Natal

After her marriage to Albert and the birth of their children:

“My father was a very strict man. He made us get up at 3:30 a.m. 

By moonlight we would inspan the oxen and lead the cattle. If an 

ox went out of the furrow as we were ploughing, we were whipped. 

After school we cleaned the yard and fetched water from the river, 

a 3-kilometre walk. Sometimes I pray saying, ‘Please Lord, bless my 

father, thank him and praise him because he gave me the blood of 

life.”

“It was left to me to see that our children were looked after and 

properly educated. I remembered the natural profession that my 

father had given me. … All that training that I had acquired during 

my childhood – I put it into practice. The soil was our only means of 

living. It became my friend. I planted vegetables on two fertile plots 

near the Umvoti River. The harvest was always excellent.”

Help the 
participants 

understand that agriculture 
is an opportunity for them.

F

The participants 
can dramatise 

Nokukhanya and Wangari’s 
stories. Photocopy the texts 
and let them work in groups 
to prepare the stories.

F
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Nokukhanya was very innovative. During the Second World War, 
when food was scarce, she decided to grow rice.

Nokukhanya’s hard work provided for her children’s education. 
The people of Groutville were impressed by her commitment as a 
farmer and her fame as a worker spread far and wide. “She’s not 
a woman, she’s a man!” the men used to say. “We all should learn 
from her what it means to work hard.” She set the pace for work 
and for the quality of the produce. The people even used to look 
to her for the time to wake up in the morning and start working. 
“There goes Mabhengu,” they would say, “The fields are calling 
us.”

Who is Wangari Maathai? 

She was born in 1940 and grew up in a rural Kenyan village, 
Ihethe, looking towards Mount Kenya. She did very well at school 
and won a bursary to do tertiary studies in the USA. She returned 
to Kenya to become a professor of Veterinary Anatomy at the 
University of Nairobi. She was the first woman in East Africa to 
earn a Doctorate and in 2004 became the first African woman to 
win the Nobel Peace Prize. 

In 2006, Wangari wrote her autobiography, called “Unbowed. One 
Woman’s Story”.

“I learned some things from books but I didn’t study farming at a 

college. It was hard work, of course. Some people despised working 

on the land, but in fact I was getting quite a good bit from the soil. 

My policy is to do anything that I do to the best of my knowledge 

and ability.”

“There was a good place for rice with lots of water, but it was near 

a deep marshy area. It was possible to drown if you stepped into it by 

mistake. There were also very long eels, up to two metres long, living 

there among the reeds. They could give you an extremely painful 

bite.”

Tell the participants 
that Nokukhanya 

died on 16 December 1996 
at the age of 92. Let them 
reflect a little on this fact – 
working the soil keeps one 
healthy and fit.

F
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These are some excerpts from “Unbowed”:

“Like many African girls I often accompanied my mother as 

she worked in the fields. I saw her cultivating peas, beans, yams, 

millet and maize. Each day we harvested food for that evening. 

Although the work was hard it was rewarding. The soil was often 

wet enough to make a ball, but still porous and smelling fresh. 

When you rubbed it between your fingers you could almost feel 

the life it held.

“When I was still a little girl, my mother gave me my own small 

garden, 2 metres by 3 metres. I spent a lot of time watching the 

seeds germinate. Occasionally I would lift the seeds out of the 

ground to see how quickly they were growing. ‘No, No, No,’ my 

mother would say, ‘You have to cover them. You have to let them 

do all this by themselves. Soon they will all come up.’ To my utter 

amazement they did.

“The country was dotted with hundreds of huge migumo (wild 

fig) trees. They had great green canopies beneath which grew 

dense undergrowth. This undergrowth was very fertile because 

people did not cut anything near the trees. All this added to the 

tree’s mystery. My mother told me, ‘Don’t pick any dry wood out 

of the fig tree because that is a tree of God. We don’t use it. We 

don’t cut it. We don’t burn it.’ 

“About 180 metres from the fig tree was a stream called Kunungu 

where the water bubbled up from the belly of the earth. At the 

point where the stream came out of the ground yams were 

planted. Their large, deep green arching leaves provided a 

hideaway big enough for a small child to sit. Underneath the 

yams there would be thousands of frogs’ eggs that I thought 

would make a beautiful necklace. I spent hours trying to pick 

them up, but they would slip through my fingers back into the 

stream.

“There was a connection between the fig tree’s root system and 

the underground water supply. The roots burrowed deep into the 

ground, breaking through rocks and diving into the underground 

water table. The water travelled along the roots and gushed out 

as a stream. The reverence the community had for the fig trees 

helped preserve the stream, the tadpoles and the frogs that so 

captivated me. These cultural and spiritual practices contribute 

to the conservation of biodiversity

“My name Wa-ngari means ‘of the leopard’. The Kikuyu word 

for leopard is ‘ngari’. ‘If you are walking on the path and see 

the leopard’s tail’, my mother said, ‘be careful not to step on it. 

Instead tell the leopard, “You and I are both leopards so why 

should we disagree?”’ I believed that the leopard would recognise 

me as wa-ngari and not hurt me and that I had no reason to fear 

it.”
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Founder of the Greenbelt Movement in Kenya

In the early 1970s Wangari went back to her home area. The field 
had been sold. “The new owner had felled the fig tree to grow tea. 
The stream had dried up. My children would never be able to play 
with the frogs’ eggs or enjoy the cool clear water of that stream. I 
mourned the loss of that tree. I profoundly appreciated the wisdom 
of my people, and how generations of women had passed on 
to their daughters the cultural tradition of leaving the fig trees in 
place.”

Wangari began to see many problems in the rural areas: 
deforestation, soil erosion, thin cattle, malnutrition, unemployment 
and lack of water. “It just came to me. Why not plant trees?” By 
1977, many groups of women and children all over Kenya were 
planting small green belts of trees. They needed more trees, so 
Wangari taught women to start their own tree nurseries. 

“I was a highly educated woman, but it did not seem odd to me 

to be working with my hands, often with my knees on the ground, 

alongside rural women. Some politicians and others ridiculed me. 

But the rural women accepted and appreciated that I was working 

with them to improve their lives and the environment. After all, I 

was a child of the same soil. 

“Education should not take people away from the land but instil in 

them even more respect for it, because educated people are in a 

position to understand what is being lost. The future of the planet 

concerns all of us, and all of us should do what we can to protect it. 

You don’t need a diploma to plant a tree.” 

The Soil’s Lament

Read this example of a lament by the soil:

Oh my people, what have I done to you? 
How have I offended you, my people? Answer me.

Work in small groups to add parts to the lament, for example:

You spend money travelling to supermarkets in towns and cities, to 
buy cabbages and other vegetables that you could grow in me in your 
own gardens.
Oh my people, what have … etc.

Set the whole lament to traditional music that comes from your 
interiorities. Then sing the lamentations in two parts that answer each 
other.

A Help the participants 
and the groups to work 

together. Encourage them to 
come up with their own words 
and music.

F
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Here are further examples of verses to add to the lament. Make up 
more of your own in your groups.

I fed your ancestors with sorghum, pumpkins and beans from my 
body, but my food is no longer good enough for you. You say it is 
old-fashioned, and instead you eat highly-processed sugary food 
that gives you diabetes and cancer. 
Oh my people, what have … etc.

You sit unemployed, refusing to work in me and create jobs for 
yourselves. 
Oh my people, what have … etc.

You say I am dirty. But your body has the same elements and 
minerals as my body. And from the day you were conceived, I have 
fed you with my body, with the plants, fruit and animals that have 
eaten from my body to grow. You cannot live without me. 
Oh my people, what have … etc.

You leave my body bare of grass, brown and naked, so that the rain 
washes my flesh away and cuts deep dongas into my sides. 
Oh my people, what have … etc.

You smother my body with concrete paving so that your cars can 
drive over me. I can no longer breathe and the creatures that live in 
me die. 
Oh my people, what have … etc.

You call the wild spinach that absorbs my minerals so well and 
grows naturally in my body, “weeds”. You pull up my healing herbs 
and plant alien flowers and vegetables that make me very thirsty 
because they drink a lot of my water. 
Oh my people, what have … etc.

You kill the animals and insects that live in me and in my grassy 
clothes. I cry each time there is such a senseless death. 
Oh my people, what have … etc.

Action plans

Make plans to start you own home garden, and to educate and 
involve others in gardening

You could bring 
a bowl of damp soil 

into the room and allow each 
participant to take some.

F Closing tribute to the soil

Go outside and fetch a small piece of damp soil. Stand in a circle 
and ask for forgiveness for what people have done to the soil, and give 
thanks for the soil and all that it has done for you.

A
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ECONOMIC LITERACY
“Called to be wise stewards of the Earth’s resources” 5

Theme

The Creator has provided a beautiful Planet, Earth, for people to inhabit while recognising 
natural limits, times and seasons. When human beings learn to respect the Earth’s Commons – 
its soil, air, water and energy (heat) – and use its resources sustainably, every creature will have 
enough for its needs and there will be harmony in the Earth’s family.

1. Personal and Family Budgets
When people plan their finances well, they will be able to give 
priority to their important Needs and resist the temptations of 
materialism.

Make a list of all the things you have bought during the past 12 
months and how much you paid for the goods. Then make a list 
of all the services you have paid for during the same period, such 

as doctor, dentist, clinic, school fees, transport, hairdresser.

After this, use the following table to see how you can organise your 
expenses for the year by grouping them into categories. Add or remove 
categories according to your real expenses. Then draw a similar table, 
using the categories you have chosen, and write your expenses into it. 
Then add up all your expenses to find the total.

A Make photocopies of 
the two tables for each 

participant before the activity. 
Let them each make a list of 
their expenses, using estimates 
if necessary, before they use 
the expense table. When they 
have made their lists, hand out 
the expense table for them to 
use as an example. Explain the 
categories (the words in bold).

F

EXPENSES – JANUARY TO DECEMBER
 GOODS Rands Cents
Medicine – painkillers, etc.
Groceries – bread, milk, meat
Hair products
Cell phone and airtime or contract fees
Toiletries – deodorant, body lotion, toothpaste, comb, brush, soap 
Clothes
Snacks – crisps, sweets, cakes, drinks (soft and alcoholic)
Shoes
Make-up (cosmetics) – lipstick, powder, eye shadow, nail varnish
Other purchases
 SERVICES
Dentist – tooth filled
Doctor – flu consultation
School Fees 
Transport
TOTAL
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INCOME – JANUARY TO DECEMBER Rands Cents
Pocket money from parents
Child grant from Government
Part-time work
Bursary/loan from bank
Sponsorship
Other

TOTAL

When you have completed your income table, compare it with 
your expenses. Do they balance? Do you have a surplus of income 
that you can save? What should you be saving for?

How can you cut down on your expenses to balance your budget 
or to save more?

Look at your expenses, especially at the Goods you buy, and 
decide which of those are Needs and which are Wants.

Needs and Wants

Needs are what a person requires to keep healthy, warm and 
educated. Wants are not necessary for life. We often spend on 
Wants because we do not feel good about ourselves. We compare 
ourselves with other people and with what other families have. We 
spend on Wants to make ourselves acceptable to other people, 
especially our peers. We are often told what our Wants should be 
by advertisements on TV or in magazines. 

We are no longer in control of our own lives. We are allowing 
others to control us. 

A bad thing about Wants is that they can lead us into debt. We 
spend money that we do not have because of the easy credit that 
shops give. 

Ask them if they 
can give a name to 

what they have been doing in 
this activity. Answer: Making a 
budget. A budget is a plan for 
spending the funds you have. 

F

Ask them what the 
difference is between 

Needs and Wants.

F

Write down all the income you have received during the past 
year, from whom, and for what reason. Then repeat the process 
you used for your expenses - draw an income table similar to this  

 example to show your own income; and add up to find your total. 

AAsk the participants 
to list their income, 

then hand out copies of the 
income table as an example.

F

Ask the participants 
how many of them 

have accounts or Hire Purchase 
contracts? Do they Need them? 
Can they afford the interest that 
the shops charge?

F
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Do you know what a Sugar Daddy is? Buzz in groups about 
Sugar Daddies in relation to Wants. 

Then discuss this question: “What is your opinion of Sugar Daddies’ 
involvement in girls and young women’s lives?”

Take half an hour to work on your draft family budget. Show income and 
expenses but exclude Wants. Take your draft budget home and work on a 
real budget with your family members

A When they have 
given their opinions, 

help them to understand how 
bad these relationships are for 
girls and young women. They 
are placing themselves at risk of 
getting HIV. They are allowing 
the Sugar Daddies to control 
their lives. And do they consider 
the wives that the Sugar Daddies 
are cheating on?

F

2. The Government Budget
Many people view the Government Budget and the Minister of 
Finance’s Budget Speech as far removed from their reality. They 
will discover how much Government financial decisions affect their 
world.

VAT means Value Added Tax. Every time anyone buys a product 
she pays 14% tax. There are, however, some food products where 
no VAT is charged. These foods are zero-rated. Examples are 
fresh vegetables, brown bread, milk, rice, mealie meal, some tinned 
fish and dried beans. These foods are staple foods that everyone 
needs to survive. The government zero-rated these foods to bring 
down their costs and help poor people. 

So everyone pays taxes and contributes to the government 
budget. Every time you go to a doctor or dentist, you are paying 
VAT. Doctors and dentists have to charge VAT and pay that to 
SARS (the SA Revenue Service). Every time you travel on a taxi 
or bus, you are paying for the Fuel Levy in your taxi fares and to 
the Road Accident Fund (an insurance fund for people injured in 
accidents). 

Ask the participants 
what they know about 

the government budget. How 
does the government get its 
money? Ask if they contribute 
in any way to the government 
budget.
If they say “No”, tell them that 
every person who buys any 
goods or pays for any service 
is contributing money to the 
government. Ask them what 
VAT is.

F
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Give every participant 
a copy of the pie chart 

showing how the government 
collects its revenue. Ask them 
to identify the pie slices that 
they and their family members 
contribute to.

F
t 

m 

s

Work in groups of 7. Study the pie chart showing how our 
South African Government allocates the budget to different 
ministries.

A
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Now look at the expenditure information in the pyramid 
chart. The ministry with the highest spending is at the bottom 
and the ones which spend the least are at the top.

A Give each group a 
pie chart of expenditure 

by the government ministries. 
Make sure they understand how 
to draw a pyramid, but do not 
put in the information for them.

F

p
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You will act out a Cabinet Meeting that will decide how to use 
the 2011 SA Budget. Choose the President who will run the 
meeting, the Vice-President who can say some things, and the 

Cabinet posts. If there are posts left, some participants can take two. 
Each Cabinet Minister will be allowed to speak for 30 seconds, saying 
how much her Department needs and what the money will be spent on. 
Everyone should ask for more funds than in the 2010 SA Budget. Take 10 
minutes to prepare what you are going to say. Remember to mention job 
creation and getting rid of crime.

AAsk who decides 
how to spend the 

Government Budget.
Answer: the Cabinet.
Write a list of all the Cabinet 
portfolios on newsprint and 
stick the list up where everyone 
can see it. Ask the participants 
to name the ministers. You 
could copy the table and cut it 
up so that each ministry appears 
on a separate slip of paper. 
Hand these to the relevant 
“ministers”. 

F

Cooperative Governance and Traditional Affairs
Skills training for local municipalities and for the Chiefs and their staff. Many 
municipalities are bankrupt and need financial management. Study of the SA 
Constitution for Traditional Leaders to stop women abuse like abduction and 
bewitchment of girls. Improved skills for Chiefs and their staff mean higher 
salaries.

R43 922m

9,5%

Home Affairs
Staff members need to up-grade their skills. New technology to stop the 
fraudulent copying of ID books and passports. More mobile offices that can 
move into deep rural areas.

R5 720m

1,2%

International Relations and Cooperation
The salaries and training for the ambassadors and their staff in 192 countries 
of the world. New embassies in some countries. The costs of attending 
international meetings.

R4 824m

1%

Women, Children and People with Disabilities
Programmes for women to upgrade their education and skills for employment. 
Family literacy programmes to help them educate their children better. 
Establish more facilities for rural children who are physically or mentally 
challenged.   

R98m

0,02%

Finance and National Treasury
Ongoing training for SARS staff to help the public pay their taxes properly and 
on time. Good salaries to pay good staff to find the people who are dodging 
tax. New technology.

R50 220m

10,9%

Public Enterprises
SA Airways has run at a loss. SAA must buy modern aeroplanes so that SA will 
remain competitive internationally. Transnet will build railways into the rural 
areas, build fast trains between the cities and underground railways in Durban, 
Pretoria and Cape Town. The SABC will include a lot more local content in its 
programming.

351m

0,08%

Public Service and Administration
Upgrade the skills of employees and provide them with modern equipment. 
The millions of civil servants must be well-paid to stop them leaving for the 
private sector. New technology for efficiency.

R652m

0,1%

Arts and Culture
Provide work for South Africa’s musicians, actors, film directors and artists. 
Production of films and programmes for TV and radio. Go into poor 
communities, find and develop children who have talent by sending them to art 
and music schools.

R2 407m

0,5%
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Basic Education
African countries with less GDP have much better educated citizens. Upgrade 
pre-schools and equipment for public schooling especially in the rural areas and 
townships. Many high schools do not have science laboratories and libraries. 
Up-grading of the present teachers. 

R6 166m

1,3%

Higher Education and Training
Better training of Trainee Teachers. Bridging programmes in academic and 
technical university faculties. More loans and bursaries for tertiary students. 
Better salaries to get the best lecturers.  

R23 721m

5,1%

Health
Hospitals need urgent upgrading and new equipment. Training and employment 
of more doctors and nurses. More mobile clinics in rural areas and better 
stocks of drugs.

R21 497m

4,7%

Labour
The Unemployment Insurance Fund is almost bankrupt because there are 
so many unemployed people drawing on it. Train local workers to stop 
bringing skilled workers from other countries. Many programmes to retrain 
unemployed people. Programmes about safety in the workplace.

R1 784m

0,4%

Social Development
The number of orphans is growing because of HIV and AIDS. Programmes 
to train foster care relatives and bigger subsidies for the children to prevent 
delinquency. Improved  grants for pensioners and the disabled. Trained youth 
workers in every community.   

R95 929m

20,8%

Sport and Recreation
Countries with a similar income do better at many sports. Sports programmes 
in all our schools offering a variety of sports. Training of many sports teachers. 
A sports academy in every province. More sports programmes for girls.

R1 246m

0,3%

Correctional Services
Programmes for youth in the communities to give them life skills and healthy 
recreation to stop crime. Short and longer courses for prisoners. Better trained 
and paid prison personnel to control the crime syndicates in our prisons.

R15 129m

3,3%

Defence and Military Veterans
Train more members of the army, navy and air force. Modern aeroplanes and 
ships to spot wildlife smugglers and poachers, and to stop illegal immigrants. 
Veterans need better pensions after risking their lives for us in the past.

R30 715m

6,7%

Justice and Constitutional Development
Better training for magistrates, prosecutors and judges to study new laws. 
More personnel so that the courts can be used longer to clear the backlog of 
cases. Education programmes to teach the public about the Constitution.

R10 251m

2,2%

Police
Training for police personnel in the latest policing methods. More modern 
equipment. Training for more Community Policing Forums especially in rural 
areas.

R52 556m

11,4%

Agriculture, Forestry and Fisheries
Promote agriculture as a career in schools and universities. Train more people 
in organic agriculture and permaculture. More forestry officers to monitor 
plantations near water catchments and wetlands. Programmes to retrain fishing 
personnel in other jobs so that fish stocks can recover.

R3 658m

0,8%

Energy
Introduce renewable energy on a large scale with the basic infrastructure and 
experts to train others. Programmes on climate change and energy efficiency. 
Replace all light bulbs with the long-life variety.

R5 535m

1,2%
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Water and Environmental Affairs
Train and employ more environmental lawyers to implement laws. Campaign 
to make every South African recycle. Subsidise businesses to process the 
recycled materials. Programmes to save our biodiversity from extinction.

R2 608m

0,6%

Human Settlements
Millions of people do not have good housing. Train and employ thousands of 
builders, electricians and plumbers. High quality materials to build good quality 
houses.

R16 202m

3,5%

Mineral Resources
Train more geologists. Train and subsidise people to establish mines. Train 
people to establish industries to process the raw minerals in SA instead of 
exporting them.

R1 030m

0,2%

Rural Development and Land Reform
Establish industries in rural areas to process raw materials and stop people 
moving to the cities. Buy farms and train people in farming. Attract skilled 
people to move back to the rural areas from the cities.

R6 770m

1,5%

Science and Technology
Train skilled technicians. Promote science and mathematics in all schools as well 
as teachers in those subjects. Research to cut down the costs of our industries.

R4 616m

1%

Tourism
Programmes to develop tourism related to African culture and biodiversity. 
Joint enterprises related to our game parks. Improve services in the already-
existing tourist industry to put South Africa among the top tourist countries.

R1 152m

0,2%

Trade and Industry
Our officials need to travel widely with business leaders to international trade 
shows. More bi-lateral trade agreements with other countries. Assist and 
educate local entrepreneurs about business opportunities.

R6 150m

1,3%

Transport
Thousands of kilometres of tarred roads need rebuilding. Roads and bridges 
in rural areas. Train more traffic police to arrest bad drivers. Programmes to 
improve and regulate the taxi industry.

R25 086m

5,4%

President’s Office
Special Presidential Projects. Hotline. Travel expenses. Personnel.

R700m

0,2%

Vice-President’s expenses
Travel expenses. Personnel.

R23m

0,005%

The whole group should sit in a big circle as though 
you are all sitting around a table. The President runs 

the meeting. The Ministers present their budgets. You then bargain 
with one another. The session should not take more than 45 minutes.

CODE

Ask the participants 
to reflect on the 

experience of being in Cabinet.
Then divide them into groups 
of 6.

F Work in groups of 6. Discuss the government priorities in the 
expenditure pyramid. If you were really Cabinet Ministers, how 
would you allocate the South African budget? Draw the pyramid 

on a piece of newsprint to show your priorities. Report back to the other 
groups, giving reasons for your changes.

A
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3. Footprinting: My footprint on the earth  
and the 7 Rs
The foundation of all economics is the earth and its abundant 
resources. Every creature has an ecological footprint, the larger 
ones more than others. Creatures other than humans have instincts 
that tell them when to move to keep ecosystems in balance. Human 
beings have brains and education to guide them in their interactions 
with natural systems. When they understand that they are part of 
ecosystems, they will reduce their footprints.

Prepare outside on 
a grassy area about 5 

metres by 10 metres. Use the 
picture to make a model of two 
biomes, roughly equal in size, 
with drawings of living things on 
newsprint. Put stones on the 
drawings to stop them blowing 
away. (If it is raining, do the 
Code in a large hall.)  Also Draw 
a football field, a netball field, 
and a school on 3 large pieces of 
paper.

F

CODE
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Ask every participant 
to draw a sketch of her 

homestead on newsprint. Then 
take them to the area you have 
prepared. Ask them to describe 
what they see. 
Tell them to draw a large 
footprint on top of their 
homestead drawings. Then tell 
them to place their homestead 
drawings on the biomes, and 
place the school and sports field 
on top as well.  
Ask questions to analyze the 
Code: “What do you see?” 
The answer is all the creatures, 
plants, trees and grass that were 
there have been destroyed 
or have disappeared. “Where 
have the creatures gone whose 
habitat was destroyed?”

F

This is called footprinting. Footprinting is a way of calculating 
how much each person is contributing towards the destruction of 
nature. Every one of us has an ecological footprint. We need to 
study how that footprint is made and how to reduce it.

There is a very close relationship between our natural environment 
and the way we live in the earth. Manufacturers and farmers use 
the earth’s resources to produce things for our Needs and our 
Wants. The way they produce and distribute, and how much 
we buy, is called the economy. The majority of people do not 
respect nature when they are involved in economic production and 
distribution. When there is a choice between human needs and a 
part of nature, they believe that human beings have the right to 
remove, kill or change the natural phenomena. Human beings 
make these decisions because they do not understand that they 
are part of eco-systems and that in the long run it is they who 
will suffer when eco-systems and their services are destroyed. For 
example, people kill snakes, which kill rats. The rats multiply and 
eat people’s food and chickens. 

The 7 Rs 
Reduce, Re-use, Recycle, Repair, Restore, Re-educate,  
Refuse (say No)

Reduce: Many people have too many goods and many eat too 
much. Get rid of things you don’t need and make do with less. This 
applies to things like electricity and water too. 

Re-use: Goods are sold in packaging, such as glass bottles and 
plastic bags that can be washed and used for something else. Some 
crafters re-use plastic bags to make hats, bags and mats. 

Recycle: Most packaging can be broken down and processed back 
to what it was originally to save the earth’s resources. Recycle all of 
the following: paper, cardboard, glass, tins, aluminium, vegetable 
peels. People who collect for recycling can make money by selling 
to big recycling businesses. Vegetable skins recycle into compost for 
gardens. 

Repair: Clothes and shoes, furniture, machines and gadgets should 
be repaired when they wear out or break. This gives work to the 
repairers and the owners can save money not having to buy new 
things.

Ask the participants 
what can be done to 

reduce threats to the elements 
of life – air, water, soil and 
energy. Plant and animal 
biodiversity is also disappearing 
at an alarming rate. Lead them 
in a discussion of the 7 Rs as 
ways to lighten the heavy human 
footprint on the earth.

F

Take a piece of newsprint and draw a rough sketch of your 
homestead on it, using up all the space. It should include 
dwellings, garden, pond, paving, trees, fields and anything else 

that is found in the area around your house. Take about 15 minutes to 
make your sketch.

A



Theme 5: Economic Literacy
64

Restore: Restore something by returning it to the way it was. 
These are some examples: restore a valuable building by cleaning 
and repairing it with the same materials used in the original 
building; restore a wetland by removing the drains to allow the 
water, plants and animals that lived in it to return; dig up the 
concrete or kikuyu grass lawn covering your garden and plant 
indigenous grasses, trees and flowers to restore your piece of land 
and bring back birds, butterflies and other insects 

Re-educate: Change people’s beliefs and ways of behaving by 
giving them new information. Another way to re-educate is to do 
things differently yourself and become an example of what you are 
teaching others to do. 

Refuse: Say “No” to things that are not necessary. Stick to your 
Needs and discipline yourself to reduce your Wants. Live a simple 
lifestyle.

Divide participants 
into 7 groups. Give 

each group a different R. 

FFor 20 minutes think of ways to implement your R. Then share 
your ideas with everyone else.  Members of other groups add 
suggestions after all the groups have shared.

A

A time for Solitude

Find a place on your own. Think about all the beautiful natural places 
you know or have visited. Thank the Creator for the wonderful gift 
of creation. Listen while the Creator shows you ways to lighten your 
footprint so that you can be part of the ongoing process of Creation.

A Write out the two 
Bible quotations on 

pieces of paper. Choose 2 
readers. Each one will read an 
extract and then stick it on the 
wall for all to see.

F

“God saw all that was made and indeed it was very good.”

Genesis 1: verse 31 

“Behold! I am making the whole of creation new.”

Revelation 21: verse 5
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WOMEN’S HEALTH
“Women are embody-ed Beings” 6

Theme

Our bodies contain our lives. The four elements of life, that is water, air, energy and soil, are 
all found in our bodies in one way or another. The body’s intricate systems are an example of 
the principle of Communion as they work together in harmony. It is very important for girls 
and women to understand how their bodies work and to give them the best possible chance to 
function well. 

1. Feeding our Bodies Well (Good Nutrition)
Remember that water, air, energy and soil (through food) enter our 
bodies through what we eat and drink. We are what we eat and 
drink. 

There are five types of food: Proteins, Carbohydrates (starches), 
Vitamins, Minerals and Fats.

Now look at the drawing of a hand. The five fingers will represent 
the 5 food types.

Which finger is the strongest? 
Which food type do we need for strength? Write “Proteins” on the 
thumb in the drawing.
Then write “Carbohydrates (starches)” on the index finger, 
“Vitamins” on the middle finger, “Minerals” on the fourth finger, 
and “Fats” on the small finger. 
Why does the smallest finger represent fats? 

Draw the 
outline of a large hand 

on newsprint or a chalkboard, 
with a large thumb, a tall middle 
finger and with the small finger 
being the smallest.

F

Strongest finger: the 
thumb.

Food for strength: proteins. 
Write “Proteins” on the thumb 
in the drawing.
Small finger for fats: Because 
you need only a small amount of 
fat every day.  

F

the drawing of a hand. The five fingers will 
pes.

i th t t?

water

water
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Proteins are for building body tissues. Carbohydrates and fats 
provide energy. Vitamins and minerals are for protection. 
The diagram of the hand representing food is a helpful tool to 
remind us that we should eat all these foods every day, and drink 
lots of water and other liquids. Water flows around the hand and in 
and out of the fingers.

It is very important to eat raw fruit and raw vegetables every day 
for Vitamins.

We should examine carefully what we are feeding our bodies to see 
whether we are looking after them well. 

Draw the table with 
the headings only. Ask 

each group to draw a similar 
table and fill in examples of the 
different foods in each column. 

FWork in groups of 7. Draw a table for your group and fill in 
examples of each food type.

A

FOOD TYPES

   
   

   
   

   
   

   
   

   
   

   
   

W
at

er

      Water                              Water                    Water 

                                  W
ater

ENERGY 
BUILDERS 

ENERGY 
SOURCES

MUSCLE AND TISSUE 
BUILDERS 

PROTECTORS

Starches Fats
Animal 
protein 

Plant 
protein

Minerals and 
Vitamins

maize
oats
rice
potato
amadumbe 
(yams)
pumpkin
squash
banana
honey
molasses 
milk
sugar
bread

fatty meat
milk 
butter
vegetable 
oils
- olive
- sunflower
- peanut   

chicken 
beef
pork
lamb 
eggs
fish
milk
cheese
sour milk
yoghurt

beans  
lentils
peas
spinach  
nuts 
wheat 
germ

The primary 
sources 
are raw, 
green leafy 
vegetables, 
carrots, fresh 
fruit, pumpkin 
and sorghum. 
Secondary 
sources are 
liver, chicken 
eggs, fish,  
fish oil, milk 
and cheese.

Water
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2. The Human Body: A Web of 
Interconnected Systems
There are many Systems in the body. All are interconnected. The 
Female Reproductive System, however, is girls’ and women’s most 
intimate and unique body system. For a girl or woman to take 
control of her life she has to understand and accept her female 
sexuality. Because she lives and interacts with the world in a 
female body, she must know how the Female Reproductive system 
functions.

The Female Reproductive System

A girl’s genes will determine the age at which she reaches the stage 
of puberty and begins to menstruate. Puberty can begin at any age 
between 11 and 16 years. The length of the menstrual cycle also 
varies, but the average is 28 days. 

Some people believe that chemical additives in food and too much 
protein can bring on puberty and sexual desire prematurely. That is 
why girls are discouraged from eating eggs and other protein foods 
more than twice a week. Why are these foods not rationed for boys 
too? Because this is a patriarchal custom that discriminates against 
girls.

During the menstrual period a girl or woman discharges about 
three quarters of a cup of menses from the womb over a period 
of about 5 days. Menses consist of blood, tissue cells and mucus. 
Some girls and women bleed more, others less. 

Two girls are sitting on chairs talking about their test 
results. One suddenly doubles up in pain and groans 

loudly. The other rushes to her and asks what is wrong. “I have a 
terrible pain here,” pointing to her lower abdomen. “Ouch! Ouch! The 
pain is so bad I think I am going to die!” The second girl runs out of the 
room to find someone to help.

CODEAsk two participants 
to act this short play.

F

Ask the 4 questions 
of Analysis. 

F

Ask the participants 
to meet in groups 

of 7. Tell them that they are 
going to show how much they 
know about the menstrual 
cycle. When they report to the 
group after 10 minutes, you 
will discover how poorly or 
well-informed the participants 
are and what information you 
need to correct or add from the 
following information:

F
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The Three Stages of the Menstrual Cycle
First 
stage

The menstrual phase
Day 1-5: The bleeding phase, 
the Period.

Second 
stage

The proliferative phase

Day 6-14:  Regeneration of the 
inner lining of the uterus, 
and the maturation of the 
egg in the ovary.

Ovulation (when the ovary 
discharges the egg from 
the ovary) occurs on the 
14th day. 

Third 
stage

The secretory phase

Day 15-28: The inner 
uterine lining is prepared 
for fertilisation. This is 
the time when a girl or 
woman is most likely to 
fall pregnant.

Draw the table on 
newsprint and discuss it 

with the participants

F

The menstrual cycle then begins all over again. There are 3 organs 
that work together: 

1. The Pituitary Gland secretes (gives out) the hormones that 
stimulate the ovary to produce its own hormones.

2. The Ovary secretes two hormones, Oestrogen and 
Progesterone. Oestrogen stimulates the egg to grow, mature and 
be released from the ovary. It also enlarges the blood vessels and 
makes the womb lining (endometrium), which peeled off during the 
menstrual phase, grow again.

3. The Womb or Uterus. Progesterone prepares the womb 
to receive the fertilised egg by increasing the blood and nutrient 
supply, thickening the endometrium and maintaining the pregnancy 
if the egg is fertilised. 

Ask the participants 
to identify the principle 

of Communion in the female 
reproductive system.

F

ovary ovary

womb
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Problems of the Female Reproductive System

Menstrual pain (Dysmenorrhoea) 
One of the reasons for Menstrual Pain is that the body lacks calcium 
at the time of bleeding (the period). The job of calcium is to keep 
the body muscles well-toned (healthy) and functioning well. Often 
because of poor nutrition, the body is short of calcium, a mineral 
found in cheese and milk. The uterus, which is a muscle, has to 
work harder than normal as it contracts to expel the menses. A 
shortage of calcium leads to uterine cramps that cause severe pain. 
Something similar happens when sports people get cramps. They 
have been playing too hard and the body is short of calcium to 
keep the muscles working properly. 

Self-help with period pain 

• Take calcium and magnesium a few days before you start 
menstruating. Make sure that the tablets contain both these 
minerals to ensure full absorption. 

• Put a hot water bottle on your abdomen.

• Take hot drinks like herb teas or other drinks. Avoid drinks 
like Ceylon tea and coffee that contain caffeine. 

• Do exercises, take a fast walk, play sport or do yoga.

• Take painkillers if the pain is unbearable, but remember that 
painkillers cause damage to the kidneys.

Note: Coca Cola will not stop period pains. 

If the self-help measures do not relieve the pain after 3 periods, 
consult a gynaecologist (women’s reproductive system specialist). 
She will probably take a Pap smear. All sexually active girls 
and women should have a Pap smear every year so that 
problems are detected early. 

You should consult a gynaecologist immediately for any of the 
following problems:

Heavy bleeding and bleeding between periods
The cause could be: uterine fibroids (lumps in the womb made 
of fibrous tissue); cancer of: the uterus, the cervix, the labia, or the 
ovaries; or ovarian cysts (fluid-filled sacs in the ovaries).

Lumps in the breast
These are a warning of breast cancer. You should examine your 
breasts every month at the end of your menstrual cycle.
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Sexually Transmitted Diseases (STDs)

The most common STDs are HIV and AIDS, Herpes (rash and 
blisters on the lips and genital organs), and Gonorrhoea (vaginal 
discharge and pain). 

Unprotected sex will make the disease worse. 
When you have an STD, both you and your partner should 
go to a doctor. 
Everyone who has an STD should have an HIV Test.

It is important to monitor your menstrual cycle. Start 
counting on the first day of bleeding. This will help you to get to 
know how many days your cycle takes. For the next 6 months, 

note in your diary the date when you start bleeding, when your cycle 
begins. (Every girl and woman should have a diary. It is an important life 
skill.) At the end of the 6-month period, look back and see how long your 
cycle took for each month and whether it was regular. One of the reasons 
for keeping records of your menstrual cycle is that you will be able to 
detect early on if there is anything wrong with your reproductive system 
or if you are pregnant.

A

Breast examination: Lie flat on your bed with a pillow or folded towel under 
your left shoulder blade and your left hand behind your head. Use your right 

hand to examine your left breast. Keep the fingers of your right hand straight and close 
together. Move your fingers slowly in tiny circles around the edge of your breast pressing 
firmly. Then move towards the nipple making sure you cover all areas of your breast. 
Squeeze your nipple gently. When you finish the left breast, move the cushion to behind 
your right shoulder and repeat the instructions using your left hand to examine your right 
breast.

If you find any discharge from the nipples or lumps in your breast, consult a 
doctor immediately.

A
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3. The Dangers of Cell Phones
Using cell phones too much is another way that we harm our 
bodies. Cell phone researchers, not in the pay of cell phone 
corporations, have overwhelming evidence that cell phones and 
wireless technology that use electromagnetic fields cause severe 
biological disturbances in human cells. It is important to know how 
to reduce the dangers of cell phones.

Radiation waves of the 915 Megahertz radio frequency (RF) and 
electromagnetic fields (EMFs) are like X-rays. Think about the X-ray 
section of a hospital. There are large warning signs of the dangers 
of X-rays and the X-ray workers wear protective clothing. 

Cell phone radiation is as dangerous as X-rays. Heavy cell 
phone usage can cause multiple sclerosis, Alzheimer’s Disease, 
Parkinson’s Disease, autism, cancer, brain tumours or damage to 
the brain. 

Each one of the trillions of cells in our bodies is an extremely 
sensitive receiving antenna. A cell has chemicals that are combined 
or are in balance with other cell chemicals. Normally there is a 
barrier that prevents proteins from entering brain cells. However, 
after frequent cell phone exposure, the barrier fails and the cell 
walls in the brain break. 

When rapidly pulsing, vibrating cell phones are attached 
to the ear, like those that are playing music, it is like receiving 
repeated blows to the head! Cell phones also cause headaches, 
sleep disruptions and fatigue. 

Dangers for pregnant women and babies
Neurons in the soft skulls of developing foetuses are very sensitive. 
If a mother uses a cell phone she is risking permanent brain 
damage in her unborn child because her pelvic structure and the 
womb’s saline fluid conduct cell phone waves very well.

Put the participants 
into groups of 5. Each 

group should act an ad or a song 
about cell phones. When they 
have all performed, ask the 4 
questions of Analysis. 

F Cell phone advertisements
Do this activity in groups. Each group will choose one advertisement 
or song about cell phones, and then perform it for the other 
participants.
When all the groups have finished, analyse the advertisements and 
songs. 

CODE
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Dangers for children and teenagers
Radiation penetrates further into a child’s small, thinner, growing 
skull. The nervous systems of children are still developing and 
are very vulnerable to cell phone damage. Children who use cell 
phones are at risk. Every cell phone call they make or receive 
disrupts the brain functioning responsible for memory and learning. 
Their brainwave patterns are affected for long periods and become 
abnormal even after very short use. These altered brainwaves 
could lead to a lack of concentration, forgetfulness and sudden 
confusion, as well as less ability to calculate, coordinate, think and 
reason clearly. After using a cell phone children might become 
aggressive or hyperactive, get asthma, and lose some hearing and 
vision. 

In April 2000 Sir William Stewart, a famous British biochemist, 
wrote a report, “Mobile Phones and Health”, for the British 
Association for the Advancement of Science. He will not allow his 
grandchildren to use cell phones. 

Dangers for men
Men who carry their cell phones on standby anywhere in their 
clothing can damage their testes and produce less sperm. They can 
become infertile.

Dangers for women and girls
Women who keep their cell phones on in their panties, jeans or 
bras expose their wombs, ovaries and breasts to harmful radiation 
and the risk of cancer. The ovary can produce defective ova. If 
fertilised, these ova develop into babies with abnormalities.

The social dangers of cell phones

Children and adults become totally absorbed by their cell phones. 
They spend many hours sending and reading SMS messages, 
talking to their friends on the cell phone or to people they don’t 
know on Mix-it and similar programmes. They lose the skills 
of talking with people face-to-face. They isolate themselves 
and become rudely involved with their cell phones instead of 
communicating with the people around them. They never read 
books or newspapers so they do not learn about the reality of the 
world they live in. 

The cell phone world has become their life, their status, 
their being. They live outside themselves. They are addicted to 
cell phones and, like alcoholics who cannot live without alcohol, 
they cannot live without their cell phones. They have become 
cell phones. They are totally owned by the cell phone companies 
and the owners of the cell phone programmes they interact with.
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“How can I reduce my own, my family’s and my friends’ 
risky exposure to cell phones?”

Here are some suggestions:

• Use cell phones in emergencies only 
• Install and use a landline phone instead of a cell phone.
• Make only short calls on cell or cordless phones. 
• Leave cell phones switched off most of the time. Organise set 

times every day when you have your phone on.
• Use the speaker phone instead of putting the phone to your 

ear.
• Never put the phone to your right ear. That side of your brain is 

more sensitive.
• Limit calls inside buildings and cars. Use the phone in open 

spaces as often as possible.
• Don’t allow children and adolescents to use cell phones. 
• Avoid BlueTooth headsets.
• Avoid WiFi wireless routers and portable phones. 

4. Alcohol Education
Alcohol abuse is growing amongst girls and young women. As 
women play pivotal roles in nurturing families, it means that the 
fabric of our society is at risk. Girls and women need information to 
help them never to get drunk if and when they drink.

Divide the 
participants into groups 

of 5 to discuss this question. Let 
them discuss it before they read 
the list of suggestions. 
After the groups have reported, 
add the suggestions that they 
haven’t yet mentioned.

F

Do this activity as two teams. Each team will sort a 
range of empty bottles into five groups.

First step: The team walks around the table, picks up bottles and 
reads what is on each bottle. The team members then sit down and 
share what they have discovered. They should work quietly so that the 
other team doesn’t hear what they are saying.
Second step: The team members then go back to the table and sort 
the bottles into 5 categories.
Third step: Compare your team’s categories with those in the chart 
your facilitator has put on the wall. The bottles should be grouped 
into those five categories. How many mistakes has your team made? 
Can you differentiate between the brand names, (e.g. Castle, Johnny 
Walker, Gordon’s, Nederburg, Hunter’s) and the contents (e.g. beer,  
whisky, gin, wine, apple cider)?

CODECollect about 50 
different empty alcohol 

bottles from a bar or bottle 
store. Make sure that there 
are at least two of each of the 
categories of alcoholic drinks 
listed on page 73. Place them 
randomly on two tables that 
are a good distance apart. Make 
sure that each table has at least 
one bottle from each of the 5 
categories. Each team will sort 
the bottles on one table.

F
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Prepare the chart on 
newsprint and stick it 

on the wall.
Ask the team with the least 
mistakes to explain how they 
decided on their categories.

FBeer

3½%-6%

Alcoholic 
fruit drinks

4-6%

Spirits

43%

Wine

11-14%

Fortified 
wine

18-24%

Lager
Stout
Pilsener
Sorghum 
beer

Cider

Brandy
Whisky
Gin
Vodka
Rum

Red wine
White wine
Champagne
Sparkling 
wine

Sherry
Port
Liqueurs

Do the first 4 steps of 
Analysis. Groups react 

differently to this exercise. Some 
become very excited and others 
work in shocked silence. Be sure 
to ask them what they observed 
about people’s behaviour. 

FHow an individual gets drunk
Alcohol is a colourless, flammable, almost odourless liquid 
produced by the fermentation (rotting) of sugars. Alcohol is also 
called ethanol. Alcohol is a depressant drug. This means that it 
slows down the nervous system, so that the parts of the brain that 
reason and control a person’s behaviour do not function well. She 
loses her inhibitions and does things that she would not do if she 
were sober.

In its pure state alcohol is poisonous to drink. In alcoholic drinks 
alcohol is a percentage of the drink. The rest is water. Some drinks 
such as spirits have large amounts of alcohol and should never be 
drunk neat (straight out of the bottle or on their own). They should 
be drunk with non-alcoholic mixers such as water or ice, soda 
water or fruit juices, and in tot amounts. A tot = 25ml. 

People get drunk by drinking too many alcoholic drinks. 
Anyone who drinks more than a quart of beer (two pints); or two 
bottles of cider; or two pints of sorghum beer (umqombothi); or 
two wine glasses of wine, is already too drunk to drive a car. Ijuba 
sorghum beer contains about 5% alcohol, but there is no alcohol 
content marked on the cartons.

Use the 
diagram to illustrate 

the safe amounts of alcohol of 
different categories. 

F

Quart
Beer Cans

Fruit Alcohol
Spirits & mixer

Wine

Sherry

OR OR OR

OR OR
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Symptoms of drunkenness are: 

slurred speech  inability to walk straight  
poor coordination flushed face   
reddened eyes  loud and rude talking  
hiccupping  uncharacteristic behaviour

Drunken people can become aggressive, sad and crying, or 
exaggeratedly happy. 

Remember that men and boys have more metabolic enzymes to 
break down alcohol than women, so women and girls get drunk 
more quickly than men and boys. It is better to drink slowly, while 
you are eating food, to avoid becoming drunk. 

Think about this: 
If you are not sober enough to drive a car, can you drive 
your life?

Alcohol and HIV and AIDS

Here are 3 ways in which alcohol can affect HIV and AIDS:

1. When you are drunk, your inhibitions are not working properly 
and you are not in control of your actions. You are likely to 
have sex when you would not have sex if you were sober. Or 
you are likely to have unprotected sex. If your sexual partner is 
HIV Positive, you will become infected with HIV.

2. When you already have HIV, alcohol will damage your immune 
system further and bring on full-blown AIDS more quickly.

3. ARVs (antiretrovirals) are drugs taken by people with full-blown 
AIDS. Alcohol interferes with the action of the ARVs in the 
body.

Ask the 
participants to discuss 

in buzz groups whether there is 
any connection between alcohol 
abuse and HIV and AIDS. Add 
this information, if necessary:

F

Work in groups of 7. Use your knowledge about the dangers of 
alcohol to come up with advice for your peers on how to protect 
themselves from alcohol abuse.

AAsk the groups 
to share their advice 

with the other participants. 
After they have reported, add 
any of the following suggestions 
that they haven’t yet mentioned.

F
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Protecting yourself from alcohol abuse

• Never allow anyone to pour your drinks unless you are 
watching. (Why? Because he can lace your drink, i.e. pour 
something extra in like vodka or drugs to make you drunk or 
high.)

• Peer pressure. You may not want to drink at all or only to 
drink the legal limit, but when you are with drinking friends, 
especially if you are the only one not getting drunk, your friends 
will put enormous pressure on you to drink more. (What will 
they say? How will you respond?)

• Drunken driving. No matter how desperate you are, NEVER 
go in a car/bus/taxi with a driver who is drunk because you risk 
being killed in a car accident. Name people who have died that 
way. 

Meditation

Meditation

Your body is holy. It is a gift from your parents, your ancestors and 
your loving Creator. Thank your Creator for the life that you live in 
your body. 

Apologise to your body for the many times you have not looked 
after it well. Apologise for the times you have fed it with things that 
are not nutritious. Apologise for the times you have cursed your 
periods because they came at the “wrong” time. Apologise if you 
ever cursed the fact that you are a woman. Apologise if you have 
ever abused your body with alcohol, or sex for the wrong reason. 

Then take your life and body back into your own hands. Thank 
your Creator for making you female with all the possibilities that lie 
ahead for you as a woman. Then just be quiet and listen to your 
Creator.

Take 30 minutes to do this meditation on your own in silence. A Make copies of this 
meditation and give a 

copy to each participant.

F
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ETHICS AND MORALITY
“My relationships with people and natural creatures 

make me who I am” 

7
Theme

Many people have adopted values from the materialistic culture that surrounds them, without 
questioning the behaviour that results when individualism replaces communal ways of relating to 
others.  The spirituality that was in touch with the earth and all its creatures is lost in the race to 
acquire status symbols. We are called to examine our beliefs and actions in the knowledge that 
each person is related to others, including creatures and the elements.

1. Personal Integrity
The fixation on material possessions, what Thomas Berry calls “the 
technological trance”, has eroded long-held moral values to such an 
extent that people are no longer able to differentiate between right 
and wrong. By examining an incident from real life, we can identify 
and change behaviour that does not come from our best selves.

Choose 6 people, 
the Narrator and Five 
Voices, to read this 
poem dramatically.

F The Cheese Story

Narrator: I left the shop one day 
Trolley full of food paid for at the till. 
After loading the packets into my transport 
I saw a large piece of cheese at the bottom of the trolley. 
I had not paid for it 
I picked it up – it cost R43.

 Then voices started speaking to me:

Voice 1: The store owner is rich. He won’t miss R43.
Voice 2:  Redistribute the country’s wealth. Give the cheese to a 

poor person. Don’t take it back.
Voice 3:  Poor people have the right to take from the rich because 

they have exploited the poor.

Narrator:  Then other voices started speaking:

Voice 4:  You are being tempted to do wrong.
Voice 5:  You are not a dishonest person – if you do not pay for the 

cheese that is not right.

Narrator:  I picked up the cheese and made my decision.

CODE

Lead the participants 
through the first 4 steps 
of Analysis.

F
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Analysis step 5: The Development of the Conscience

There are 3 ways in which consciences develop.

The first way: the Socialised Conscience, (External 
Conscience)
This develops in early childhood. The socialised conscience is a 
set of rules and values that other people give you. You learn what 
older people tell you is right or wrong. At first it is usually your 
mother who tells you not to cry, not to touch certain things and 
how to relate to others. Sometimes you behave in a particular way 
to avoid punishment. This can come in various forms: being hit or 
shouted at, having affection withdrawn – being ignored, no hugs or 
kisses – an older sister or brother refusing to play with you, or being 
sent out of the room. These and other punishments teach you to 
do what you are told. 

The second way, the Cerebral Conscience
This develops when you start to use your intellect, your brain, to 
work out things for yourself. This stage can start when you are very 
young, but is strongest when you are a teenager. During this stage, 
you will question many things that you believed were right and 
wrong when you were a small child. You will decide to keep some 
of the behaviour and values, but you will throw others out.

Here is an example. You grew up knowing that it was good 
to kill owls because they bring bad luck. Then you attended an 
environment workshop and learned that owls are part of an eco-
system. Their job is to catch and eat a number of rats or mice 
in one night so that the rats do not eat the meal and other food 
in your house. You know now that owls are good and you try 
to educate the people who told you that owls are bad. If you 
continued to kill owls it would go against your cerebral conscience.

The third way: the Deep Conscience is a very good friend who 
guards you against bad things. Sometimes your external conscience 
and your cerebral conscience are not correct. If you listen well to 
your Deep Conscience it will guide you to do what is right. When 
you go against your Deep Conscience, you will feel bad about 
what you are doing; you will have uncomfortable feelings in your 
body. You may even get a headache, feel tired, vomit, get a cold 
or even a pain in your heart. These symptoms may be your Deep 
Conscience trying to get through to you, through all the “noise” 
that surrounds you.

People who have no consciences
Many people have poorly developed consciences. They did not 
learn good behaviour from their families. They had no guidance 
from good people or books to develop their Cerebral and Deep 

Ask the participants 
to relate some of the 

things they were taught from 
a very early age – the things 
that were wrong. Do they still 
believe those things?

F

Ask the participants 
to give examples.

F

Ask the 
participants to give 

examples of their Deep 
Conscience guiding them.

F
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Consciences. Many such people become criminals and our jails 
are full of them. They are called psychopaths or sociopaths. They 
are often very clever and can persuade you to do things you will 
regret later. That is why it is important to choose your friends very 
carefully. If your friends can persuade you to do things that you 
know are wrong, you will be damaging your best self.

Sit quietly and think of examples where your behaviour has 
been directed by each of the three consciences. You should 
try to be more in touch with your Deep Conscience in future, 
because that is where you can find and talk to God.

A

Ask four participants 
to act this short skit.

F

2. Xenophobia 
(intolerance and hatred of people of different 
nationalities)

Phobias breed prejudices that can lead to dangerous behaviour 
towards the victims of the phobia, both humans and other 
creatures. Xenophobia is widely practised in South Africa amongst 
less-educated people; but shockingly, also amongst well-educated 
people. Xenophobic behaviour contradicts traditional African values 
of ubuntu, botho, vumunhu, utu that encouraged openness 
and warm welcomes for strangers. All religions, too, call on their 
members to respect other people

What is xenophobia? What triggers people to be xenophobic? 

The word “xenophobia” has two parts that come from Greek:  
xeno means something strange, different or foreign;  
phobia means a strong fear, dread or hatred. 

Phobias make people behave irrationally, in ways that do not take 
into account facts and the reality of situations. 

Take snakes, for example. Snakes play a very important role in eco-
systems. They kill and eat rats, and are in turn eaten by some birds 
for food. But many people kill snakes even though most snakes are 
not even poisonous. 

A Zimbabwean has a stall on the pavement of a busy 
road in a city. He sells shoes, carvings and some African 

jewellery. Three young South African men come to him and tell him to 
leave his stall and go home to Zimbabwe where he belongs. They help 
themselves to his goods. He pleads with them to take only his money 
because if they take his goods he will not be able to make a living. They 
hit and kick him, calling him “Kwerekwere” (foreigner).

CODE

Lead the participants 
through the first 4 steps 

of Analysis. 
Use the following pieces of 
information to do Step 5.
Help the participants to 
understand the word 
“xenophobia”.
Ask the participants what they 
do when they are afraid of 
something.

F
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Colonialism and the Scramble for Africa

Before 1900, there were no African nation states; there were 
African empires such as Great Zimbabwe, Mapungubwe, the 
Muslim Mahdist state of the Sudan, the Swahili-Arab Sultanate 
of Zanzibar and the Tukolor Empire in West Africa based in the 
ancient city of Tombouctou (Timbuktu).

In the 1700s and 1800s the new technologies of the Industrial 
Revolution in Europe made European countries the most powerful 
on the planet. European nations that had coastlines developed 
powerful fleets of ships. These ships, filled with soldiers armed 
with superior guns, sailed to the African Continent and established 
colonies after defeating the native people. They broke up the 
different African empires. The British incorporated the areas now 
called Nigeria, Ghana, Kenya, Egypt, Zimbabwe, Zambia, Lesotho 
and Botswana into the British Empire, together with the colonies 
of Natal, Zululand and the Cape. The Germans had colonies in 
Tanzania and Namibia, the French in the Congo, Algeria, Tunisia 
and Cote d’Ivoire, the Belgians in Rwanda, Burundi and what is 
now the Democratic Republic of Congo. The Portuguese colonised 
Angola and Mocambique, the Dutch the Cape Colony (from 1652 
for two centuries), and the Italians Eritrea and Libya.

By 1870 European countries had colonised 10% of Africa, mainly 
along the coast, and they were looking for raw materials to feed 
their industries that had used up most of their local supplies. They 
were also looking for places to sell their manufactured goods. Better 
medicine enabled Europeans to spend longer periods in Africa 
and to prevent and treat diseases like malaria. All these facts drove 
Europeans to become involved in what was called the “Scramble 
for Africa” to claim the 90% still ruled by Africans. 

By 1912 most of Africa, except for Liberia and Ethiopia, was part 
of some European empire.  Africans, of course, resisted being 
ruled by foreigners. There were battles and many African and 
European lives were lost. In Zululand the battles of “Rorkes Drift”, 
“Isandlwana” and “Ulundi” left many Zulu and British soldiers 
dead during the Anglo-Zulu War.  The period of European colonial 
rule brought deep social, political, and economic changes to Africa. 
The boundaries of the new colonies often divided communities 
such as the Shangaan-speaking peoples of eastern South Africa 
and Mocambique. In many countries wars were fought because of 
these imposed boundaries. Wars are still raging in parts of Africa 
and refugees are fleeing from those wars.

In 1919, after the First World War (1914-1918), fifty-eight nation 
states formed the League of Nations to work together to prevent 
war and to mediate between states when there was conflict. The 
nation state became very important. From 1955 to 1965 many 
African colonies and protectorates gained their independence and 

Ask the participants 
to make links between 

the following information about 
the development of African 
Nation States and the influx of 
foreigners into South Africa. 

F

Ask the participants 
to name other African 

empires, referring to the story 
about Soil in Theme 4.  

F
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became part of the United Nations Organisation that replaced the 
League of Nations in 1945. 

Foreigners in South Africa

From 1867 onwards, mining became a very important economic 
activity in South Africa. South Africans were not willing to work 
in sufficient numbers on the mines so the owners recruited 
mineworkers from neighbouring countries as far away as Malawi. 
They were not paid well, but worked very hard to produce 
diamonds and gold that made South Africa the richest country 
in Africa today. The mine owners introduced Fanagalo (a 
grammatically incorrect mixture of words from Nguni and other 
languages) as the language of the mines. Everyone on the mines 
had to learn and speak Fanagalo. This meant that the foreign 
workers did not learn to speak South African languages properly 
and South Africans did not learn other African languages. Instead 
they coined the insulting term for foreigners, “Makwerekwere”, 
from the way foreign languages sound to them because they can’t 
understand them.

Ask the participants 
if they know why 

people from other parts of 
Africa came to urban South 
Africa in the past. Then add the 
information which follows.

F

Ask the participants 
if they know the TV 

comedy that pokes fun at a 
Malawian character. Do they 
think it is right to air that show 
in this time of xenophobia? 

F

Ask the participants 
what they know 

about the involvement of other 
African countries in the South 
Africa Liberation Struggle. Then 
choose two groups to present 
Nhlanhla and Günter’s stories.

F Nhlanhla Mabaso: “In 1986 I had to leave South 
Africa at the age of 17 with my friend Hlula, aged 16. 

The Security Police were looking to kill us because we belonged to 
Umkhonto We Sizwe and we were educating students about the evils 
of Apartheid. We left and stayed in many countries, both as freedom 
fighters and sometimes as visitors but we always felt at home. I’ve been 
to Swaziland, Mozambique, Lesotho, Zimbabwe, Zambia, Malawi, 
Angola, Tunisia, Kenya, Tanzania, and Botswana. The residential areas in 
these countries give you the same feeling as Mzantsi’s (South Africa’s) 
townships. The rural areas also have the same feel. This proves just 
how artificial the borders are that came with Africa’s colonisation 
and the League of Nations. In fact, we felt so much at home that some 
South Africans caused trouble in those peaceful countries. Some of the 
Socialist countries had not had muggings ... because there was no need to 
(everyone had what they needed), but some South Africans mugged the 
local citizens; we were involved in domestic violence; there was a music 
concert where South Africans got into fist fights with people from the 
host country; there were times when there was a generalisation about 
how bad South Africans are, similar to the generalisation these days 
about how bad Nigerians are.”

 “We made up songs to express gratitude to the different countries that 
hosted us across the world, but especially within the African continent.”

CODE
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Ask the participants 
to learn and sing the 

songs, using each country’s 
name in turn.

F

Dr Günter E. Thie is a former project officer for 
Misereor, a German Development agency. 

“I am writing this in Lusaka, Zambia, where I am attending a church 
conference. I am shocked that South Africans are attacking people from 
other parts of Africa. I wish South Africa would educate its people about 
the bad situations in other African countries that force people to leave 
for South Africa, and teach them to welcome other Africans.

CODE
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“In the 1980s Zambia and Tanzania offered South African refugees and 
freedom fighters a safe place to live. At that time there was a famine in 
Tanzania and Tanzanians often did not have enough to eat or money for 
school fees. At that time, the South African refugees in the Tanzanian camps 
had full plates on their tables. They could eat, go to school and study. The 
South Africans in exile were preparing themselves for a better future back 
home when Apartheid was dead. They were heavily funded by the UNHCR 
(United Nations High Commission for Refugees) and funders in Europe. 
They received free food and pocket money. 

“Zambia is not a rich country and there are still 115 000 refugees in Zambia. 
But Zambians understand the very bad situations that the refugees have 
fled from and offer them hospitality. Many refugees have fled civil war, 
famine, corrupt regimes and political repression. Zambians wish that other 
countries would once again live in peace. They also expect that once people 
return home they will help the people who helped them when they were in 
need.”

Ask the participants 
to discuss these two 

stories in relation to xenophobia 
and why people from other 
parts of Africa come to South 
Africa.

F

Read or listen to the quotes from Nhlanhla and Günter about 
xenophobia. Think also about the Bible text, or any similar 
religious text. After that you will work in groups of 7 for about 30 

minutes to develop plans for how to respond to this question:  
“What can we do to stop the Xenophobia in our communities?”

A

Read the two quotes 
and the religious 

passage aloud. Read them a 
second time, slowly and clearly

F

 “For I was hungry and you gave me food, I was thirsty and you 

gave me drink, I was a stranger and you made me welcome …” 

Matthew Ch 25: v 35-40

You could use this 
reading to pray about 

xenophobia at another time. 

F

Ask the participants 
to share their plans. All 

should critique the plans.

F

Are you aware that South Africa is the 

richest country in Africa? How much 

do you know about the children of these 

countries? Could you assist them in 

some way?”

Günter Thie

“The violence against fellow Africans is 

wrong and disgusting. It reverses all the 

good work that has been done in trying 

to reawaken Africa.”

Nhlanhla Mabaso    
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3. Meditation: The Web of Life

Participants often find it difficult to be on their own and to meditate. 
The “Web of Life” meditation gives them a chance to practise 
meditating, to include what they have learned and to contextualise 
their prayers. The meditation also helps them to realise that they 
are part of a much wider whole.

Reader:

“Close your eyes. Relax your body. … Be aware of your breathing, 
and follow your breath, without forcing it. ... If you find tension in 
some part of your body, focus on that place while you breathe out, 
allowing the tension to go out with the breath. ... Feel the breath 
gliding into your lungs, filling them, stretching them, … in ... .out ... 
Allow the life-giving air to flow into your body. ... in … out …in 
… out.

“The breath in your lungs at this moment was breathed out by a 
plant or tree some time ago. Yesterday it may have been hundreds 
of kilometres away … The air you now take in may be the air 
breathed out last week by a woman who had to flee from an 
angry mob because she was not a South African … … or by a dog 
barking at the moon at night … The air may have been circulating 
in the rain forest in the Congo before it was blown here by strong 
winds. … This air keeps us alive … 

“Imagine the air as it enters your lungs ... Imagine each molecule 
of oxygen being drawn into the blood-stream ... how it sparks off 
a little explosion of energy. A thousand of these tiny explosions of 
energy are taking place in your lungs every second … See them 
as tiny lights, that link up to form streams of light. … Watch the 
streams of light and energy in the blood-stream move to every 
corner of your body, … bringing you the gift of life ...

“See the streams of energy forming a circle around you. … Your 
circle of light meets up with those around you, … forming a web of 
light and energy. … Through the web you are linked to the people 
near you ... and to those far away. … The web links you to animals, 
for they are made of the same material as yourself, and breathe 
the same air as you do. … You have eaten the flesh of cows and 
chickens, sheep and pigs. ... They have given you life. … The web 
connects you to flowers. They all give off these streams of energy. 
... Open yourself up to the energies flowing in the web of life. … … 
...” (LONG PAUSE)

Meditation

You are going to meditate for about 30 minutes while someone 
reads aloud, slowly and calmly.

A Make sure that 
everyone is quiet and 

listening before you begin. Tell 
the participants: “Lie on your 
back on the floor. If that is not 
possible, you can sit upright in 
a straight chair, but make sure 
that your feet are firmly on 
the ground. Loosen any tight 
clothing.” 
Tell them that some people may 
go to sleep. That is all right. 
They should not giggle and 
become distracted. They should 
concentrate on themselves.
The person who reads the 
meditation should practise 
reading it aloud beforehand. She 
should leave pauses between 
each phrase and take about 
thirty minutes.

F
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“This web in which we live is also made of Earth material. … 
Picture the food you ate today. It drew water and nourishment from 
the Earth. … It grew and ripened, was harvested and cooked. … It 
brings you minerals from the soil and energy from the sun ... When 
the time comes you will die and give your body back to the womb 
of the Earth, to feed other beings which, when they die, will give 
back their lives, to continue the cycle of life ... 

“The web of life links you to your mother and father, your 
grandparents and early ancestors. ... Go back through thousands 
of years, ... ... back to the very first men and women. ... Reach 
back along the web for billions of years to the beginnings of the 
solar system, … and further back to when the universe first came 
into being. ... Now glide forward again along the web that made 
life possible. … The web links us to our sisters and brothers whose 
evolution took a different direction from ours, … the birds in the air, 
the fish in the depths of the ocean, and the many kinds of insects 
that live with us in the Earth. ... All are our sisters and brothers. ... 

“Feel the Spirit, that mysterious power, ... that divine power that 
was at work in the million coincidences that brought your remotest 
ancestors together, ... that gave you the unique genetic heritage you 
carry, ... that was present at the meeting of your great-grandparents, 
… that smiled when your parents were born, ... that was in the 
love that drew your mother and father together ... and when your 
mother conceived you, ... that gave you your own unique place in 
the web of life. … Be aware of our human sisters and brothers who 
share the web with us, … and the whale as it swims through the 
ocean depths, ... ... and the storm as it thunders in the mountains, 
... and the loving Creator who draws life out of death, good out of 
evil ... 

“Open yourself again to the energies constantly flowing in the web 
– the light, the excitement, the creativity. ... The web carries love 
and care, ... it carries pain and sadness, ... hope and joy. … Do not 
close yourself off from the pain that comes along the strands of the 
web. ... Weep with the mother whose baby has starved to death in 
Somalia. … Feel the frustration of the parrot locked up in a cage. 
... Sense the pain of the Earth as its lungs, the forests in Congo and 
Mocambique are cut down. ... Allow yourself to relate to the snake 
without taking a stick to kill it. … Let in the pain, the fear, ... 

“For we do not face the dark alone. … Continue to feel connected 
with others and with the web of the world. … Allow yourself to 
be nourished and led into the future. ... Then return slowly to this 
room, ... stretch, ... and, when you are ready, slowly open your 
eyes and look at the other people.”
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